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1. Recommendations 
 
Honourable Members are recommended to receive the annual report of the Director of 
Education 
 
2. Additional Budgetary Implications 
 
2.1 None 
 
3. Executive Summary 
 
3.1 This report fulfils the requirements of section 9 of the Education Ordinance (1989). 

 
3.2 It is the first such report for some time and presents in summary form key data and 

information pertaining to the 2018/19 academic year 
 
4. Background and Links to Islands Plan and Directorate Business Plan/s 
 
4.1 Education features very strongly in the Islands Plan, reflecting the fact that the 

community quite rightly views this service as a priority.   
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4.2 There is a paragraph in the introduction to the Islands Plan which reads, 
We will ensure that the principles of democracy, fairness, accountability and 
transparency are inherent in the work of the Falkland Islands Government as a 
whole, and that it genuinely reflects the values of the people it serves. This 
includes fostering an organisational culture which enables and supports the 
participation of the community in setting our priorities for the future. We know 
this is the only way in which we can be confident that our plans are in step with 
what our population needs and expects. 
 

 This paper seeks to improve the transparency of the Education Directorate by re-
instating a procedure that has not been in place since 2007, the annual publication of a 
summary report. 

 
4.3 The Education Ordinance (1989) Section 9.2 states: 

The Director shall not later than the 14th October in each year prepare and lay 
before the Board a report as to the exercise of his [sic] functions during the 
preceding calendar year, the state of education in the Falkland Islands and such 
proposals or policies as the Director wishes to make or adopt relevant to such 
functions or as to the improvement of the state of education in the Falkland 
Islands (hereinafter called "the annual report"). 
 

4.4 The last report received by ExCo was for the academic year 2006/7.  However, 
Education Board records show that the report for 2007/8 was presented to the board on 
9th December 2008.  At that time, the board felt “that for the future the annual report 
should be much more of a summary of key indicators and outcomes rather than the 
lengthy historical document which is the current format.” 

 
5. Commentary 

 
5.1 The report is in summary form and puts forward key information only.  However there 

is much to be celebrated in the activity of the Education Directorate over the last 
academic year.  The education board meet regularly and a Director’s report is published 
within the papers for each meeting.  This describes all the day to day achievements and 
good news stories that happen throughout the year across the Directorate. 

 
6. Resource Implications 
 
6.1 Financial Implications 

None 
 
6.2 Human Resource Implications 

None 
 
6.3 Other Resource Implications 

None 
 
 
 
7. Legal Implications 
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7.1 None 
 
8. Environmental & Sustainability Implications 
 
8.1 None 
 
9. Significant Risks 
 
9.1 None – paper is for information only 
 
10. Consultation  
 
10.1 At the time of ExCo, this report will have gone to the November sitting of Education 

Board, as there was no meeting in October.  The report has been circulated to the Board 
by email. 

 
11.   Communication 
 
11.1  This report to be available to the public after it has been presented at the Education 

Board.  
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1. VISION, MISSION AND VALUES OF THE DIRECTORATE  
1.1. The strategic direction of the Education Directorate as a whole was agreed at the June meeting 
of the Education Board, with the following statements being approved: 

1.2.  Vision: 

To provide the highest quality of education and training opportunities for all Falkland Islanders, from 
cradle to grave. 

1.3  Mission: 

We will operate in a climate of continuous improvement to ensure that all children reach their 
fullest potential, that all school leavers have the ability to follow their dreams and that the wider 
population embrace lifelong learning in all its forms. 

1.4  Values:  

(Our values are not limited to us, as education professionals, we strive to instil our values in all our 
students so that our mission statement can be realised). 

Innovation – We appreciate that there is rarely only one correct answer to a problem.  We work 
within a structure that is dynamic, adaptive and constantly open to new ways of thinking. 

Endeavour – We demonstrate openness, honesty, courage and wisdom.  We demonstrate a 
commitment to motivating and inspiring students by working hard and leading by example.  Others 
know that they can depend on us because we always do what we say we will and communicate what 
we do clearly.  We have the highest of standards for ourselves, our profession and our students. 

Resilience – Our approach to all things is professional and rooted in integrity.  We work rigorously 
and with discipline, so that when faced with adversity we can continually aim higher, using a solution 
focussed approach. 

Empathy – We behave in ways that develop a culture of trust and respect through demonstrating 
trust and respect daily. We encourage teamwork and value the contribution that everyone makes, 
however small. 
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2. AIMS AND OBJECTIVES 
2.1. The vision and commitments set out in the Islands Plan (2018 – 2022), along with associated 
Directorate objectives and actions are as follows.   

Education and Training (p18) 

Our vision 

• We will provide high quality education and training opportunities for Falkland Islanders; 

• We will continually raise standards, ensuring better outcomes for every child from early 
years learning through to further and higher education; 

• We will encourage life-long learning across the Falkland Islands 

During this assembly we will: 

• Commit to providing a consistent high standard of education for children across the Falkland 
Islands and invest in improvements to match, if not exceed, UK standards; 

Objective Actions 
IJS, FICS, SH and the TC have inspection and Self-
Assessment ratings of Good or better 

• Develop robust inspection regime 
• Appoint a Quality and Performance manager 
• Set a range of quality and performance 

targets and KPIs according to Common 
Inspection Framework CIF standards 
 

Progress 
• School improvement partner sourced  and appointed 
• External reviews conducted 
• CPD culture strengthened 
• Internal Quality Assurance documents produced and shared with Education Board 
• KPIs for department aligned to Ofsted framework 
 

• Complete and fully implement the revised education policy; 

Objective Actions 
An ordinance is established which reflects modern 
educational policy 
 

• Prepare drafting instructions  
 

Progress 
• Legislative drafting instructions started 
• Education Board structure and activity – discussions ongoing 
• Post 16 strategy started 

 

• Develop a long-term vision for an education campus that will meet the current and future 
needs of the community; 
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Objective Actions 
A fit for purpose education estate is developed 
that is inclusive and adaptive. 
 

• Identify best educational practice in all-age 
schools internationally 

• Establish project board and timelines 
• Procure specialists, according to the 

outcomes of a feasibility study 
 

Progress 
• Feasibility study conducted 
• Health & Safety / Safeguarding actions identified 
• Action plans produced for short, medium and long term 

 

• Invest in improved early years provision including the introduction of regulations for the 
nursery sector; 

Objective Actions 
A regulatory framework, underpinned by a clear 
set of standards 

• Review draft legislation 
• Establish timeline 
• Establish inspection regime 

Capital injection to ensure a safe and stimulating 
environment for Early Years 

• Develop project board policy and procedures 
• Work with PR to develop a public 

communication strategy and awareness 
campaign 

A subsidy policy that ensures sustainability within 
the sector 
Progress 

• Legislation enacted 
• Regulatory framework in place 
• Subsidy scheme in place 
• Capital project on track 

 

• Develop a special needs strategy and identify opportunities for integration into the wider 
workforce; 

Objective Actions 
An inclusive pilot programme that has meaningful 
outcomes and the support of the wider population 

• Establish project board for implementation of 
the pilot 

• Develop structure and begin recruitment 
process 

• Identify students / interns and begin 
transition programme 

Progress 
• Shield programme fully in place  

 

• Develop strategy and policy for students receiving education beyond the age of 16 which: 
• demonstrates our commitment to fair access and support; 
• offers academic and vocational career paths; 
• provides opportunities for life-long learning through the Community Development 

Scheme; and 
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• ensures pastoral care and wrap around support for all Falkland Islands students 
studying overseas. 

Objective Actions 
The islands have a comprehensive and inclusive 
post 16 education strategy, backed up by a suite 
of policies and procedures, which covers a range 
of options for school leavers and champions life-
long learning. 

• Expand the Training Centre’s capacity and 
develop the curriculum offer for school 
leavers 

• Develop the CDS into a fit for purpose, well 
accessed scheme 

• Implement policy and procedure  
Progress 

• Draft strategy written for consultation 
• Links to population and workforce 
• Training Centre to become Falkland College 
• Improved CDS 

 

 

 

 

3. STUDENT NUMBERS 2018-19 
3.1  The numbers of students attending educational establishments during the academic year, 
starting September 2018 was as follows: 

 September 2016 September 2017 September 2018 
Foundation Stage 1 38 47 31 
Foundation Stage 2 33 40 47 
Key Stage 1 63 72 72 
Key Stage 2 156 159 173 
Key Stage 3 89 111 102 
Key Stage 4 61 56 71 
Camp Education 22 22 21 
Apprentices 9 12 17 
FIG sponsored FE Students 23 11 6 
FIG sponsored HE Students 10 17 7 
CDS funded Students (year-long total) 59 30 52 
A three year trend has been provided for comparison 
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4. EXAMINATION AND ASSESSMENT RESULTS 2018-19 

 
4.1 GCSEs 

The Progress 8 Score for FICs is 0.48 which means that on average across all qualifications FICS 
students performed half a grade better than their UK counterparts.  At Christmas 2018 the FICS 
Senior Leadership Team SLT were predicting a Progress 8 score of 0. The improvement over the final  
six months was due to the running of revision sessions; teaching of study skills and mentoring 
individuals.  The students were also supported by their parents who ensured good attendance and 
engagement.  The students themselves showed tremendous and resilience and dedication.  

Subject Residuals are below. 

 

Residual – comparison how students have 
done compared the UK cohort.   

A residual of 0 means all students in the 
cohort have met their targets - i.e made 
the expected level of progress (3 levels)  

 A positive residual means the cohort have 
outperformed their target and made more 
than the expected level of progress 

 A negative residual means the cohort 
have not made the expected level of 
progress.  A residual of -1 is on average 1 
grade below target, -2 is 2, -0.5 is half a 
grade etc. 

 

 

 

 

4.2 Further Education students’ vocational and A level results can be found in the tables below. 

(P = pass, M = merit, D = distinction, D* = distinction star) 

Chichester 1st Year Vocational Results 

City & Guilds Level 3 Certificate of Agriculture Pass 

Chichester Final Year Vocational Results  

BTEC Level 3 Extended Diploma in Art & Design (Fashion and Clothing) QCF MMP 

Subject Entries Residual 

Art & Design 2 1.22 

Business Studies 9 -1.52 

Design & Technology 6 0.47 

English Language (9-1) 27 1.51 

English Literature (9-1) 10 0.63 

Food Preparation & 
Nutrition(9-1) 

6 0.74 

Geography 14 1.3 

Health & Social Care 8 0.76 

History (9-1) 9 1.11 

ICT 7 -2.13 

Mathematics (9-1) 26 0.62 

Physical Education 6 1.26 

Science (Combined) 9-1 4 1.53 

Spanish 9-1 2 1.75 
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BTEC Level 3 National Extended Diploma in Health & Social Care (Health 
Studies) 

D*DD 

BTEC Level 5 HND Diploma in Animal Management M 

NCFE CACHE Level 3 Diploma in Child Care & Education (Early Years Educator) B 

BTEC Level 3 Extended Diploma in IT  D*D*D* 

Peter Symonds Vocational Results   

Cambridge Technical Extended Certificate in Health & Social Care D 

Sparsholt College Vocational Results  

BTEC Level 3 Extended Diploma in Animal Management DDD 

 

In the table below, A level students have been numbered 1-5, with each student’s results being read 
across horizontally. 
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4.3 Higher Education results 

BSc (Hons) Geography  1st 
BSc (Hons) Digital Media Development  Still waiting  
BSc (Hons) Biological Sciences  1st 
BSc (Hons) Biomedical Sciences 1st 
BSc (Hons) Strength and Conditioning 2:1 
BA in Nature Based Tourism Management 2:1 (B+ (Canadian)) 
BSc (Hons) Biology  2:1 
BA (Hons) Accounting/Finance Framework 1st 
BA (Hons) History and Ancient History  1st 
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5.  DIRECTORATE FINANCES 2018-19 FINANCIAL YEAR 
5.1 Expenditure 

 Budget 2018-2019 £ Actual 2018-2019 £ 

Administration and General Expenses 507,762 459,956 
Training Centre 1,003,286 1,017,559 
Stanley House Hostel 473,235 421,482 
Public Library 46,950 44,848 
Further and Higher Education (UK) 1,335,224 1,142,448 
Infant / Junior School & Camp Education 2,402,959 2,276,615 
Community School 2,093,014 1,659,221 

Total 7,862,450 7,022,129 
 

5.2 Revenue 

 Budget 2018-2019 £ Actual 2018-2019 £ 

Training Centre 37,200 39,568 

Stanley House Hostel 51,318 66,774 

Public Library 3,000 3,229 

Further and Higher Education (UK) 16,990 18,069 

Infant / Junior School & Camp Education 14,016 10,419 

Total 122,524 138,059 

 

 

 

 

6.  EXTERNAL QUALITY REVIEWS 
6.1 In January, the Training Centre received a visit from the City and Guilds External Verifier (EV), 
who makes an annual visit to the Falklands to provide external quality assurance.  The same External 
Verifier has visited for a number of years and we are building a good relationship with him.  He 
attends meetings, looks at staffing and resource adequacy, speaks to students and examines the 
quality of assessment, marking and feedback in order to determine the levels of sufficiency, validity 
and rigour within the City and Guilds programmes provided. Each programme is examined 
individually and reports for these, along with summary report and action plan is provided.  The main 
report is included in appendix 1. 
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6.2  The Education Directorate started a relationship with a new school improvement partner this 
year.  Mike Gershon is an expert educationalist whose knowledge of teaching and learning extends 
across the Key Stages and the curriculum. His online teaching tools have been viewed and 
downloaded more than 3.5 million times by teachers in over 180 countries and territories. As an 
educational consultant, Mike works closely with schools, colleges and universities in the United 
Kingdom and overseas to improve teaching and learning, raise achievement and share best practice. 

He is also the author of more than thirty books on teaching and learning covering categories such as 
outstanding teaching, assessment for learning, differentiation, questioning, growth mind-sets and 
Bloom’s Taxonomy. He has written more than 50 guides looking at different areas of classroom 
practice.  

6.3 The review was conducted in March and the report can be found in appendix 2.  The report 
judges IJS&CE to be good with outstanding features, whereas FICS was judged to require 
improvement.  Although IJS&CE’s treatment in the report was comparatively small, compared to 
the detail given for FICS, both schools have taken the judgements and suggestions and 
incorporated them fully into their internal quality documents.  In addition FICS have been 
working to a detailed, half-termly action plan and many of the suggestions for improvement in 
the report have already been addressed. FICS produced an overview document of achievements 
up to the end of the academic year and this has been included at appendix 3.   

6.4 The new education leadership structure was already formulated at the time of the report, and 
though the report recommends a new structure, this was already being dealt with via a separate 
ExCo paper and the new structure is in place for the 2019/20 academic year. 

6.5 As this is the first report produced by Mr Gershon as our school improvement partner, it was 
seen very much as a catalyst document, designed to kick-start renewed and invigorated internal 
procedures for improvement.  As such it has very much served its purpose in this regard, and moving 
forwards reports from Mr Gershon will be much more focussed towards different outcomes, 
whether they be descriptive statements of current quality designed to help parents make informed 
decisions on how to support their child at school or robust improvement action plans directed 
towards pedagogical and administrative procedural improvements. 

6.6 Another EV visit from City and Guilds and a second school improvement visit have both been 
scheduled for the 2019/20 academic year. 
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APPENDIX 1 – CITY AND GUILDS EXTERNAL VERIFIER REPORT 
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APPENDIX 2 – EXTERNAL REVIEW OF EDUCATION PROVISION ON THE 

FALKLAND ISLANDS 

Introduction 

Purpose 

The purpose of this review is: 

- To provide an independent, objective assessment of education on the Islands, with a 
specific emphasis on teaching and learning. 
- To assess whether the judgements made by school leaders about the quality of 
provision are accurate. 
- To offer developmental advice and guidance on what could be improved and how it 
could be improved. 

Background 

There are two schools on the Islands, both located in Stanley, where the majority of the 
population live. The primary school is called Stanley Infant and Junior School (IJS&CE and the 
secondary school is called Falkland Islands Community School (FICS). 

An additional strand of provision is Camp Education (CE). This is provided to learners living in 
isolated rural areas (camp, or countryside). IJS&CE provides Camp Education covering learners 
until the age of nine. At this point, children move to Stanley and board at Stanley House. They 
then join their peers in mainstream lessons. Stanley House was not looked at as part of this 
review. Camp Education was reviewed as part of the IJS&CE provision, but there was not time 
to visit any of the settlement schools or to observe any of the travelling teachers. 

IJS&CE provides education for 326 learners from FS1 to Year 6. FICS provides education for 174 
learners from Year 7 to Year 11. Post-16 education is not provided on the Islands. Government 
funding provides access to UK colleges for pupils who wish to pursue this route. 

Evidence collected 

Evidence was collected from the following sources: 

- Learning walks, book scrutiny and lesson observations 
- Observation of school routines and transitions (before and after school, break-time, 
lunch-time, between lessons) 
- Self-evaluation Frameworks (SEFs) and School Improvement Plans (SIPs) 
- Policy documents (where available) 
- Conversations with students and parents 
- Scheduled meetings with senior leaders, middle leaders and the Director of HR 
- Informal conversations and meetings with other members of staff 
- SEND folders 
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- Data on pupil attainment (where accessible/available) 
- Departmental and Key Stage self-assessment documents (where available) 
- Pupil progress books 
- Curriculum overviews (where available) 
- ‘Improving Childcare in the Falklands’ documentation 

A note on Safeguarding 

Safeguarding and child protection policies and procedures are not within the scope of this 
review, whose focus is on teaching and learning and the accuracy of self-evaluation 
judgements. 

However, during the course of my review, it has become clear that a number of major 
safeguarding incidents have occurred over the course of the last year. As far as I am aware, 
these have been dealt with by senior leaders, the Director of Education, social services and, 
where appropriate, the Falkland Islands Police Service. 

With that said, I would strongly recommend that an external review of safeguarding and child 
protection is carried out, using experts from the United Kingdom, and that this is done as soon 
as possible. 

Summary of Findings 

The main findings of the review are as follows: 

1. Provision of education at IJS&CE and through Camp Education is excellent. 

2. The senior leadership team at IJS&CE, led with great skill, determination and ability by the 
headteacher, make accurate judgements of the quality of provision. They fully understand 
where they are at and what they can do to improve. 

3. Provision of education at FICS requires improvement. While there are many good things 
happening at FICS, too much is either ineffective, non-existent or simply not good enough. 

4. Leadership and governance at FICS is inadequate. While this reflects on the current 
headteacher, it is also indicative of a longer-term problem with the provision of secondary 
education on the Islands. 

5. Leadership at FICS has not supported, enabled or empowered staff to do their jobs as well as 
they might. 

6. It is not clear whether existing leadership at FICS can make accurate judgements about 
provision. However, I am confident the new deputy head, who has been in post since January, 
can make accurate judgements and will, as they have more time in post, continue to do so. 
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7. There needs to be a fundamental change in the structure of governance at FICS. Senior 
leaders need to be held to account and supported in their work. Continuity and consistency of 
secondary provision needs to be ensured by governance changes and not left to the whims of 
frequently changing headteachers. Instability has become embedded in the structure of the 
school. It is vital this is dealt with swiftly. 

 

Infant Junior School and Camp Education (IJS&CE) 

Background 

Primary schooling on the Islands is provided by Stanley Infant and Junior School (IJS&CE). The 
school also provides education to the small number of children who do not live within Stanley 
or close enough to commute. These children live in isolated, rural areas. The area outside 
Stanley is known locally as camp, derived from campo, the Spanish term for countryside. 
Hence, Camp Education (CE). 

According to the school’s self-evaluation framework (SEF), there are 326 children on roll at 
present, of whom 23 receive schooling through Camp Education. Both figures fluctuate year to 
year due to a high mobility rate of contractor families living and working on the Islands and the 
fact that when children in Camp Education reach 9 years old, they move to Stanley, where they 
board in Stanley House and attend mainstream lessons at IJS&CE. 

20% of the current school population speak English as an additional language (EAL). The large 
majority of children attend day-care, nursery or childminders, mainly due to the high level of 
employment on the Islands. 

Summary of Findings 

In November 2014, the school inspection reported judgements of ‘2’ in all areas, based on the 
Ofsted framework (1 = Outstanding; 2 = Good; 3 = Requires Improvement; 4 = Inadequate). The 
most recent SEF grades the school as ‘Good’ in all areas with ‘Outstanding’ features in some. 

Based on my review of the school and the evidence I collected, I am in agreement with all the 
judgements the school has made. Using the same Ofsted framework as the school has used in 
its SEF, I would say that the school is good with outstanding features. I believe it provides an 
excellent standard of education for the children in its care, is highly inclusive, and is led with 
great skill, determination and ability by its headteacher, as well as its other senior leaders. 

Staff at IJS&CE work hard to meet the needs of their learners, to create a stimulating, safe and 
engaging learning environment, and to provide useful, timely feedback. They are well led and 
well managed, have clear direction and share the values and ethos which are common to the 
school. 
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The students I have observed and spoken to appear happy, engaged and keen to learn. They 
are proud of their school and enjoy being in lessons – as well as in the playground. They make 
good progress across the board, and outstanding progress in some areas. 

I observed a number of lessons while in school, in tandem with the headteacher. Our 
judgements were made independently and were in agreement in all cases, confirming the 
efficacy of the lesson observation process. Teaching was largely good or outstanding with a 
couple of examples of border line requires improvement/good. However, support is already in 
place to support colleagues who require it and I am confident the overall standard of teaching 
is good with outstanding features. 

The school should be commended for the great success it has had in changing regulations 
around childcare and nursery provision on the Islands. A new law was passed and a set of 
regulations put in place that have already raised the standard of childcare. The school’s 
decision to pursue this was based on its analysis of children’s starting points when they entered 
FS1, which were below where they should be. The energy, drive and determination which has 
led to the changes is outstanding, and all those involved, including individuals who have moved 
on, should be commended for their efforts. As should the childcare providers who have 
embraced the new system, made swift, positive changes, and continue to strive for further 
improvement. This has already had a noticeable impact on children entering FS1. I am certain 
the impact will increase and continue to be felt for years to come. 

While I did not have the opportunity to visit Camp Education, I was given a detailed insight into 
how it works, how it is resourced and the attainment levels of children who receive it. Based on 
this, and on the successful integration of Camp Education children into IJS&CE once they reach 
the age of nine, I feel confident in stating that provision is good and that the school is doing an 
excellent job of meeting the needs of learners in a highly unusual, and challenging, setting. 
Camp Education children are fully integrated into the school’s assessment and monitoring 
procedures and every effort is made to ensure they receive the best education possible. 

SEND provision in the school is excellent, led by a highly experienced and skilled SENCO who 
has a precise knowledge of how best to support children who have special educational needs. 
LSAs are supported and deployed in line with good practice guidelines and the SEF 
demonstrates an intimate understanding of where SEN learners are at and what is being done 
to support them in making the best progress possible. 

The Base offers a high-quality, well-resourced, supportive and safe environment in which 
learners are able to access the curriculum, make progress and enjoy their time in school. The 
intervention class, consisting of Year 5 and Year 6 learners, provides really high-quality 
provision, helping children who spend time there to make excellent progress. When I visited 
the group, I was struck by the purposeful, engaged atmosphere in the room. Here was a group 
of learners who were being shown how to believe in themselves, helped to make great 
progress and who recognised in themselves the capacity to work hard and achieve, regardless 
of their starting points. 
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The school buildings are not ideal. The school has outgrown its original footprint. Foundation 
Stage and Year 6 are housed in separate sites. The latter is close to the main school building, 
the former is a short walk away. Leadership and management, along with classroom teachers, 
have made the absolute best of the hand they have been dealt. That provision in both satellite 
locations is closely in line and fully integrated with provision at the main site demonstrates the 
impressive pragmatism, ingenuity and hard work of the staff involved. 

Ultimately, a new school is required. Of immediate concern is the public road between the 
main site and the Year 6 buildings, as well as control of access at the two subsites. 

In my view, the best solution for the Islands would be a new education campus containing 
primary, secondary and boarding new builds with some shared facilities. This should be 
modelled on successful independent schools in the United Kingdom that provide primary, 
secondary and boarding facilities on a single site. Many such schools exist. If this is not 
possible, then I believe the next best option is for a new primary school which meets the needs 
of the local population and has enough space to cater for the growing number of primary-aged 
children on the Islands. 

Overall, leadership, management and teachers are doing an excellent job at IJS&CE. They 
should be proud of their efforts and the impact they are having on the children they work with. 
They should continue striving to improve, in line with their SIP and the comments on the next 
page. 

 

Next Steps 

The School Improvement Plan (SIP) has a clear set of priorities and specific actions for 
improvement. The SEF notes targets for each of the core Ofsted categories. This demonstrates 
that leadership and management have a clear vision for the school, a drive to continuously 
improve and are in no way content to rest on their laurels. All of which is to be applauded. 

From the perspective of the external review, I would recommend the following next steps: 

Whole-School 

1) Identify more-able learners across the school. Ensure a middle or senior leader has 
responsibility for these learners. Raise the profile of the learners and help teachers to stretch 
and challenge them in lessons. Track the progress of these learners as a sub-group and identify 
whether they are being sufficiently challenged. 

2) Ensure consistency between topic books and books in core subjects (literacy, numeracy). 
Provide teachers with clear, unambiguous expectations over what progress should look like in 
topic books and the standards they should expect students to meet. Copy the visual style of the 
calculations policy to help achieve this. 
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3) Ensure consistency of feedback and marking across subjects and age groups. Support 
teachers who are not yet meeting the standards expected by pairing them with marking 
buddies, conducting peer marking sessions, and by revising the assessment, marking and 
feedback policy so it includes visual examples of best practice. 

4) Continue to develop the role of maths curriculum leaders and ensure the new changes to 
teaching and learning (Power Maths, use of the White Rose Maths Hub, the new calculations 
policy) are carefully evaluated and that staff are fully supported during the implementation 
period. 

Foundation Stage 

5) Monitor the impact of ‘In The Moment Planning’ (ITMP) in FS1, with a review to be 
conducted at the end of the year once the curriculum leader has been to the UK to receive 
training and observe good practice. Assess the strengths and weaknesses of the approach and 
decide whether any adaptations need to be made, taking account of context. 

Childcare 

6) Create an exemplar bank of childcare best practice, based on outstanding provision in the 
UK, which childcare providers on the Islands can use as a reference point so they can continue 
to improve the quality of their provision. 

Camp Education 

7) If possible, and I am aware of the factors which are outside the school’s control, provide 
video lessons to children in Camp Education using Skype or a similar software package. 

Buildings 

8) Build a new school that caters for the number of primary-aged children on the Islands. 
Ideally, this would be part of a new education campus. 

 

Falkland Islands Community School (FICS) 

Background 

Secondary schooling on the Islands is provided by Falkland Islands Community School (FICS). 
Children whose families live in camp board at Stanley House and attend FICS, as per their 
peers. 174 children attend FICS. This figure was taken from the SEND data at February 2019. 

The current headteacher has been in place since January 2018, just over a year. The school 
suffers from high staff turnover, including among senior leaders. It has been reported to me by 
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various people that ‘the school has had five headteachers in the last five years.’ There was a 
70% turnover in teaching staff in September 2018. 

The former deputy headteacher was suspended on 26th June 2018 and subsequently arrested 
and charged regarding grooming and indecent images of children. To quote the FICS SEF/SIP: 
‘He was the senior person in charge of child protection in school and as such there are 
significant concerns over the reliability of all referrals and follow ups over the course of that 
period. The headteacher is working with social services [who] are doing a full review of all 
safeguarding referrals over that 2½ year period’ (Page 7, document last updated 20/02/2019 
14:55). 

As per the note on safeguarding on Page 3 of this document, I would strongly advise that an 
external review of safeguarding procedures across the Islands is carried out by a United 
Kingdom-based expert as soon as possible. 

A new deputy headteacher joined the school in September 2019. He left during my review, due 
to immigration reasons. A second new deputy headteacher joined the school in January 2019. 
They are still in place. 

During the course of my review, the headteacher was not available. He was out of the country 
due to compassionate reasons. 

While the headteacher should be given right of reply to all of what follows, I stand by my 
judgements and do not believe that their presence during the review period would have 
resulted in my judgements being any different to what they are. 

 

Summary of findings – Strengths 

There are many strengths at FICS, and these should be noted. While the majority of this review 
focuses on problems, it is important to draw attention to the good things at FICS, as well as the 
hard work of the staff. I have found staff and students at FICS to be welcoming, honest and 
happy to talk about their school. Based on the conversations I have had with staff and 
students, I believe there is a shared desire to improve and to make FICS a better place to work, 
teach and learn. 

As is noted elsewhere in this review, it is vital that significant changes to leadership and 
governance create a strategic, long-term vision, allied to robust accountability measures, which 
support staff, students and the wider community to work together to improve FICS. 

Staff 

- Staff work really hard at the school and strive to do their best for learners. They have 
students’ best interests at heart and want them to do well. This needs to be acknowledged at a 
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senior level and in the community. Individual staff are not responsible for the difficulties and 
inconsistencies undermining FICS. 

Behaviour 

- Based on what I have observed inside and outside lessons, as well as what I have been told 
about changes to behaviour since September, I feel I can say with confidence that behaviour 
has improved considerably since the start of the year. Senior leadership have worked hard to 
implement a new behaviour system and this has led to greater consistency of approach across 
the school, supporting teachers to do their jobs effectively. The outgoing deputy headteacher 
should be commended for his role in improving behaviour, as should others who have played 
their part. While there is still more to do around the reflection room and a small group of 
learners whose behaviour does not yet meet the standards expected, improvements appear to 
have been both swift and significant. 

SEND 

- Provision is led by a highly skilled and experienced SENCO who works across both schools. 
They have an intimate and accurate knowledge of learner needs and use this to ensure 
appropriate measures are put in place to best support these students. Changes have been 
made to the deployment of LSAs which are welcome and will have an impact on their efficacy, 
as well as on student self-perceptions (LSAs are now anchored to departments rather than 
being ‘velcroed’ to individual students). The Hub is a warm, friendly, welcoming space in which 
learners with profound needs are given excellent support. They make progress, achieve goals 
and receive a curriculum which is tailored to their needs. Recognition should be given to the 
teacher who works in the Hub and the success they have had in supporting the learners who 
spend their time there. 

Teaching and Learning 

- While the quality of teaching and learning is variable (see next section), I have seen some 
evidence of good practice. One particular science lesson had a large group of fully engaged 
learners, working collaboratively, with a clear sense of purpose and understanding of what they 
were doing, why they were doing it and what they needed to do to be successful. I also 
observed a geography lesson in which learners were working well in groups, with a clear sense 
of purpose and in which the curriculum had been tweaked so it connected to students’ 
experience of life on the Islands. In addition, I observed individual learners, outside of 
mainstream lessons, working effectively in design and technology, and being well-supported by 
their respective teachers, who were happy and able to provide bespoke support, matching 
their needs. I also observed an art lesson in which all learners were focussed, on task and 
working hard to achieve their goals. 

- As per the following section, it should be noted that where teaching is not of a good standard, 
no support has been offered to help colleagues improve. 
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Transition 

- Procedures are in place for the Year 6/7 transition. Last year, teachers from IJS&CE and FICS 
met twice to allow for a detailed handover. This is in line with best practice. Students from 
IJS&CE also had the opportunity to attend half-day sessions at FICS in the last term of Year 6, 
helping them to familiarise themselves with the secondary school. 

Changes Since 27.2.19 

- I arrived at FICS on Wednesday 27th February and left on Friday 1st March. I have been 
impressed at the readiness and willingness of the deputy headteacher and middle leaders to 
implement changes from the word go. In the short time I have been in school, a number of 
necessary changes have been made. These include: 

• Liaison by the deputy headteacher with IJS&CE 
• Use of IJS&CE teaching and learning policies as the basis for FICS policies, with some 

tweaking to take account of changes in context 
• Marking and feedback policy finalised and to be shared with staff w/c Monday 11th 

March (after half-term) 
• All tweaked teaching and learning policies to be shared and in place by Easter 
• Curriculum leader roles have been clarified and clear direction has been given 
• Curriculum leaders will now conduct joint lesson observations with senior leaders, lead 

book scrutiny and conduct learning walks. Time will be found to allow them to do this. 

Pastoral Changes 

- Positive changes have been made to the pastoral structure. Year 10 and Year 11 students are 
now in separate tutor groups from Year 7, 8 and 9 students. This allows the pastoral middle 
leaders to target their efforts more effectively. One will focus on Key Stage 4 (Years 10 and 11) 
and the other on Key Stage 3 (Years 7, 8 and 9). Weekly assemblies will begin w/c Monday 11th 
March. Pastoral leaders are keen to use these to develop the culture and ethos of the school 
and to celebrate student successes and achievements. 

Skills, Experience and Enthusiasm of Middle Leaders 

- There is a lot of untapped potential in middle leadership. Now that job roles have been 
defined and these individuals have been empowered, I am confident they will be able to make 
much better use of their skills, experience and enthusiasm. 

Capacity to Improve 

- I am not convinced the current headteacher has the capacity to improve, based on the large 
amount of weaknesses identified and detailed in the following pages, many of which should 
have been dealt with during the past year, even in light of the staffing issues and other 
difficulties the school has faced. Some of the things not in place are absolute basics that I 
would expect any school to have in place. For example: regular assemblies, up-to-date and 
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usable teaching and learning policies, accurate and timely collection of attainment data, and 
baseline assessments of the quality of teaching. However, I am convinced that the new deputy 
headteacher, the existing middle leadership, if properly empowered, and the teaching staff 
have the capacity to improve. 

- I caveat this with the wider point that the changes to leadership and governance highlighted 
in this report need to be acted on to secure positive change over the medium and long-term. 
Simply making changes to the senior leadership will not be enough. 

 

Summary of Findings – Problems and Solutions 
FICS has a number of major issues it needs to address immediately. We can divide these into 
seven categories: 

• Teaching and Learning 
• Staff Retention and Recruitment 
• Buildings 
• Pastoral 
• Leadership and Management 
• Curriculum 
• Governance 

Some of the issues interlink. However, to ensure clarity, I will deal with each category 
separately. 

In the following pages I have identified the problems I uncovered as part of my review. For 
each problem I have offered a solution. I have done this for three reasons: 

1) So the Director of Education, senior leaders and the Board of Education have a clear 
roadmap they can use to drive change, and hold themselves and others to account 

2) To emphasise the fact that apportioning blame is of no benefit here. The focus needs 
to be on the future and on positive solutions that can support staff to do the best job 
possible. This is the best way to raise standards and, ultimately, improve the 
experience, achievement and life chances of the children who attend FICS 

3) I have been brought to the Islands to use my expertise, knowledge and experience to 
support the school improvement process. I would like to leave the Director, Board and 
senior leaders with as much information and as many solutions as possible. I believe 
this gives the best chance possible that my time here can contribute to significant 
improvements at FICS. 
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Teaching and Learning 

Problem 1: There is no system of quality assurance 

Solution: Quality assurance means the senior leadership team have an accurate and timely 
understanding of the strengths and weaknesses of teaching across age groups and subjects. 
Lesson observation, book scrutiny and learning walk pro-forma should be created. Two simple 
options are to adapt those used at IJS&CE or take exemplars from The Key for School Leaders 
online service. A schedule of lesson observations, book scrutiny and learning walks should be 
planned and implemented. Observations, scrutiny and learning walks should involve the senior 
leadership team (ideally the deputy headteacher for teaching & learning and curriculum) and 
middle management – the curriculum leaders. The focus should be developmental. Staff should 
receive timely feedback after the event (three days max.) and be supported in how to improve 
and develop their practice. 

Problem 2: Staff are not supported and there are no formal mechanisms for helping staff to 
improve 

Solution: See solution to Problem 1. 

In addition, staff should have clear, achievable targets connected to teaching and learning. 
They should be supported by senior and middle management to achieve these targets. They 
should focus on one thing at a time, allowing them to target their efforts. When staff achieve 
their targets, leading to improvements in teaching and learning, this should be celebrated. 
Senior and middle management should model this practice in their own teaching. A culture 
should develop which states that improvement is everybody’s business and that all staff have 
the skills and capacity to improve. 

Problem 3: Curriculum leaders are in place, but they have no real job role, empowerment or 
direction 

Solution: The role of curriculum leader needs to be clearly defined. They should be empowered 
to support staff within their curriculum areas. Their role should be developmental, so they can 
use their skills and experience to help colleagues develop. 

Problem 4: The quality of teaching and learning ranges from inadequate to good 

Solution: See solutions to Problems 1, 2 and 3. 

In addition, through paired observations, senior and middle leadership should ensure they have 
a shared understanding of what constitutes good teaching. This should then be clearly 
communicated to all staff. Quality assurance should be developmental, helping staff to 
improve. All staff should have clear guidance on what they can do next to improve the quality 
of their teaching. Colleagues whose teaching is good should be used as peer models. Coaching 
could be used to help develop professional dialogue around teaching and learning. 
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Problem 5: Pupil progress is not adequately monitored 

Solution: See solution to Problem 1. 

In addition, data on current pupil attainment should be collected three times a year in all 
subjects and age groups. This should be easy to access for all members of staff, academic and 
pastoral, senior and middle leaders, and classroom teachers. This data can then be used to: 

• Make accurate and timely judgements about where students are at 
• Assess which students are most in need of additional support 
• Identify whether or not more-able learners are being sufficiently challenged 
• Identify any patterns of trends 
• Compare progress across and between age groups and subjects 

Data is a means to an end. That end is the improvement of teaching and learning and the 
monitoring of student attainment. It should be collected with this in mind and used with this in 
mind. Ideal collection points are the end of the 1st, 3rd and 5th half-terms. This allows the 
information to be used as the basis of interventions in the following half-terms. 

Problem 6: The data that is available is not used to make effective interventions 

Solution: See solution to Problem 5. 

In addition, pastoral and curriculum leads should work together to analyse data and identify 
those learners most in need of support. 

Problem 7: There are no whole-school policies covering teaching and learning 

Solution: Whole-school policies should be swiftly put in place. They should be simple, workable 
and underpinned by a clear rationale. The recommended approach is to take the existing 
IJS&CE policies, tweak these for a secondary context, then introduce them to staff over the 
course of the next half-term. In addition, the headteacher should not be allowed to change 
teaching and learning policies without good reason and without agreement of the primary head 
and the Director of Education (or executive head, if one is in place). This will help ensure 
consistency over an extended period. 

Problem 8: Data is not regularly collected on pupil attainment across the school 

Solution: See solutions to Problems 5, 6 and 7. 

Problem 9: The data which is collected is hard to access and difficult to use 

Solution: A simpler form of data management should be introduced immediately. Options are 
available such as SIMS, Sisra and 4Matrix. Another option is to borrow and adapt the system 
used at IJS&CE (which functions highly effectively). 
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Problem 10: There is no evidence of a systematic CPD pathway for staff 

Solution: Create a systematic CPD pathway, based on a two-year rolling programme that 
reflects the fact that many staff work under two-year contracts. Ensure the CPD pathway 
reflects the needs of the school and that time is provided for staff to do CPD, engage in 
professional dialogue and reflect on their practice. A separate proposal will be presented to the 
Director of Education outlining what this could look like. 

Problem 11: More-able learners are not stretched and challenged across the board 

Solution: Identify more-able learners in each year group. Use a combination of teacher 
assessment, prior attainment data and CAT scores. Ensure all teachers know who these 
learners are. Ensure a member of senior or middle leadership has responsibility for these 
learners. Provide teachers with CPD about how to stretch and challenge the more-able. 

 

Staff Retention and Recruitment 

Problem 1: There is high staff turnover 

Solution: Implementation of the recommendations in this report should help staff to feel more 
valued and better supported. It should help to create a more professionally focussed working 
environment in which individual teachers feel they are supported to do their job to the best of 
their abilities. This may contribute to staff retention. 

Detailed exit interviews should be conducted with all staff in a spirit of honesty and openness. 
The information elicited in these interviews should be used to build up a picture of staff 
perceptions, experiences and reasons for leaving. This information should be shared between 
HR, the Director of Education, the Education board and the relevant senior leaders (and/or 
executive head). It should be used to adapt and modify recruitment processes. 

Recruitment procedures should be looked at critically. If the same thing is happening time and 
again, should the recruitment process be altered? For example, prioritising staff who have a 
more stable career history and looking again at remuneration. 

Systems should be put in place, as detailed throughout this report, which will help to maintain 
consistency of teaching and learning, curriculum, values and approach at FICS, regardless of the 
level of staff turnover. As noted elsewhere, stronger governance and an executive head can 
have a significant impact here. 

It needs to be noted that the Islands are recruiting teachers in a highly competitive 
international labour market. Teacher recruitment is tough in the UK at present, particularly in 
subject areas such as maths and science, and has been for some time. The questions must be 
asked: What are the Islands offering that differentiate them from the crowd? What can the 
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Islands offer that will benefit teachers who come here, and help them to move on 
professionally? 

Problem 2: Staff feel they are not valued by the community 

Solution: Despite the many shortcomings identified at FICS, it is clearly evident that staff there 
work extremely hard and have the best interests of the children at heart. This should be 
communicated to the wider community. 

Interviews/surveys should be conducted with staff at FICS and IJS&CE and the results 
compared. Staff at IJS&CE did not share similar feelings during my interviews with them. 
Comparison of the interviews/surveys should help to identify why the discrepancy exists and 
what can be done about it. 

Senior and middle leadership at FICS should share staff, student and school successes on a 
regular basis. This should be done through a termly newsletter (called, for example, Celebrate) 
focussing on the many positives which exist at the school. Facebook should also be used more 
effectively to communicate about what is happening at the school (it is understood that 
Facebook is a major means of communication on the Islands). 

Problem 3: There is no high-quality induction system in place to support staff – including getting 
them settled and integrated into the local community 

Solution: On arrival, new staff should be paired with a professional buddy and a community 
buddy. The professional buddy is a teacher at FICS or IJS&CE (use of the latter would help 
promote links between the two schools). The community buddy is an Island family who agree 
to support and welcome the new member of staff during their first two months on the Islands. 
They show them round, introduce them to people, take them to social events and have dinner 
with them, both at home and out in Stanley, on three or four occasions. For doing this, they 
receive a small amount of remuneration covering time and expenses. This will help integrate 
staff into the community and smooth their transition to living in the Falklands. 

Professional induction should start before new staff arrive. They should be sent the teaching 
and learning policies, staff handbook and given clear guidance on what life is like on the 
Islands, what they can do to make their arrival as smooth as possible (for example, what to 
bring, use of cash, occasional scarcity of certain goods) and the welcome they can expect when 
they get here. It would also be useful if staff were given contact details for clubs and societies 
on the Islands, so they can begin the process of integration before they get here. 

Problem 4: Staff perceive there to be a lack of flexibility when it comes to HR 

Solution: HR and the school must develop a closer working relationship. It has been 
communicated to me that the most recent intake of new staff were not given the opportunity 
to receive a corporate induction alongside their school induction, at the behest of the 
headteacher. This cannot be allowed to happen again. Beyond anything else, new staff need to 
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know the names and faces of colleagues in HR and feel part of the wider government service on 
the Islands. 

HR colleagues should make termly visits to the school to talk to staff, to hear concerns and to 
foster a good working relationship and open-door policy. 

It has been made apparent during the course of my enquiries that a negative perception of HR 
exists at FICS among some staff. I cannot say with certainty how or why this has developed, but 
it is important that this is immediately dealt with and that a more positive relationship is 
developed. If necessary, this should be done while circumventing any senior staff who are 
opposed to it. 

Problem 5: The relationship between HR and the school is not sufficiently close; lines of 
communication are poor 

Solution: See solution to Problem 4. 

Problem 6: Staff receive little training or in-school support to help them develop as 
practitioners 

Solution: See solutions to Problems 1 and 3, as well as solutions to Problems 1, 2, 3 and 10 in 
the Teaching and Learning section. 

Problem 7: Recruitment does not always marry up with UK/international teacher recruitment 
market key timings 

Solution: Everybody involved in recruitment needs to have a clear understanding of how 
recruitment works in the UK/international teacher labour market. A key factor to consider here 
is that job adverts need to be published at the start of January and that job offers need to be 
made and work permits confirmed well in advance of May 31st – the last date for teachers in 
the UK to hand in their notice so they can leave their current post on August 30th. 

It should also be noted that many international schools recruit a year in advance. While FICS is 
not an international school, it shares certain features and is competing in the same 
marketplace, often for the same teachers. 

If it is not already being used, assess the benefit of switching to the TES subscription model for 
recruitment: https://www.tes.com/school/products/recruitment/subscriptions 

Problem 8: A number of staff have taken a pay cut to work at the school; pay is perceived to 
be lower than in commensurate posts in the UK or internationally 

Solution: Ensure HR, the Director of Education, senior leaders and the Education Board have a 
clear understanding of comparable pay rates. 

In the UK, these are: 

Page 32 of 51 
 



 

o Classroom Teachers: £23,370 to £39,406 (London and Fringe: £24,859 to £48,244) 
o Classroom Teacher Additional Payments for Teaching and Learning Responsibilities (TLRS): 
£540 to £13,288 (London and Fringe: Same) 
o Leadership Scale: £39,965 to £111,007 (London and Fringe: £41,065 to £118,490) 

 
Consider whether higher rates of pay would attract more applicants and retain existing staff. 

Take account of relocation and accommodation costs. Contrast accommodation costs with the 
fact that many international schools provide accommodation for staff. While it is noted that 
FICS is not an international school, this is still something worth taking into account if the focus 
is on recruiting high calibre staff in an internationally competitive marketplace. 

Problem 9: A number of staff have said they would like to see improved communication 
around the recruitment process 

Solution: Conduct honest and open interviews with existing staff in both schools to assess what 
could be improved. 

Problem 10: Some staff feel there could be more openness about the current position of the 
school, allowing new staff to better prepare before arriving 

Solution: Consider whether recent job advertisements have given a true picture of what life is 
like at the school. Some staff have suggested that if they had been given a more accurate 
picture in advance, they would have been better able to prepare before arrival. 

The Director, senior leaders and the Board should discuss the trade-offs between giving a truly 
accurate picture and painting the school in the best light in order to attract applications. Aspart 
of this discussion, they should think about who they are seeking to attract and what impact it 
might have on staff when they arrive if reality is perceived as being considerably different from 
what they were told during the recruitment process. 

Problem 11: Turnover problems extend to the headteacher role 

Solution: Scrap the role of headteacher. Appoint an executive head who is committed to the 
Islands for a minimum of five years. Ask them to drive teaching and learning, curriculum, 
culture and values. Make the executive head accountable to the director and a board of 
governors (or Education Board). Accept that the same thing has been happening again and 
again at FICS as regards headteacher churn and that this has had a negative impact on 
children’s education. Take control of 11-16 education on the Islands so it becomes consistent 
and effective in the years to come. Do not do more of the same. It hasn’t worked and it won’t 
work. 
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Buildings 

Problem 1: There is a major discrepancy in the size of teaching rooms 

Solution: This is a difficult one. In an ideal world, a new school could be built, using a design 
that has proven efficacy in a UK context, with tweaks/modifications made which cater to any 
unique needs on the Islands. As per my comments regarding IJS&CE, I believe an education 
campus combining primary, secondary and boarding new builds to be the preferred option. 

If this is not possible, look at making internal changes to the existing school by moving walls to 
equalise teaching space. 

Problem 2: The boys’ toilets are in an extremely poor state – missing seats, extensive damage 
to the fire-rated ceiling 

Solution: This is completely unacceptable and must be fixed immediately. 

In the medium-term, both boys’ and girls’ toilets should be refurbished. One option is to put in 
walls separating the toilet facilities from the cloakroom facilities. The current entrance doors 
could then be removed, making the space easier for teachers to police before school and 
during break time. In the UK, it is now common practice for new builds to have student toilet 
facilities which, while being private, can also be policed by teachers. This helps to minimise 
truancy from lessons, bullying and feelings of intimidation among learners. 

Problem 3: The downstairs communal area is very noisy at break-time. Communal areas can 
be noisy during lesson changeover 

Solution: Provide carpeting to dampen noise bouncing off hard surfaces. Consider installing 
sound absorbing panels. The purpose is to make a calmer, more pleasant environment for 
learners. 

Problem 4: There is no designated quiet space for students to use during break-time 

Solution: Some students commented that there is no quiet space for them to use during break-
time. This came particularly from younger learners and some of the girls I spoke to. Provide a 
dedicated quiet space where students can go at break-time if they don’t want to be in the main 
corridor/central area. The library is not a suitable option. 

Problem 5: Some students have complained about the condition of the water fountain 

Solution: Assess the cleanliness of the water fountain. Clean if necessary. Replace if necessary. 

Problem 6: The staff room is in need of some TLC 
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Solution: Ask staff what they would like from a refurbishment. Refurbish the staff room so it is 
lighter, brighter and more congenial. Provide filter coffee as per IJS&CE. Provide free tea, 
coffee, milk and sugar through the week, and biscuits on a Friday. Low cost, high impact. 

Problem 7: Classrooms and communal areas could include a greater range and variety of 
displays, particularly focussing on learning, student achievements and engagement with the 
wider community 

Solution: Give classroom teachers time in which to create new displays for their classrooms 
with support from LSAs. Task the school council with coming up with ideas for new displays and 
then putting these into action. Create a year group or tutor group challenge where each year 
group or tutor group has a display board they have to update, a set of criteria they need to 
fulfil, and a time frame. Invite the Director into school to judge these displays and to award a 
1st, 2nd and 3rd place. Repeat annually. 

Problem 8: Lockers should be provided for all learners 

Solution: Many students I spoke to said they would like lockers. As I understand it, lockers are 
currently only provided for Year 11. I was told there used to be lockers for all students, but that 
these were removed due to graffiti. If true, this is not a good reason for removing lockers. 

Buy new lockers for all learners in Years 7-10. Place these in easily-accessible, easy-to-view 
communal areas where it will be difficult for any graffiti to be done. 

Pastoral 

N.B. See safeguarding note at the beginning of this report 

Problem 1: Students feel there is a problem with bullying in the school 

Solution: This must be addressed immediately. 

Anti-bullying policies need to be reviewed and compared to best practice at IJS&CE and in UK 
secondary schools. For support on this, use The Key for School Leaders online service. 

A whole-school student survey should be conducted to assess overall learner perceptions of 
bullying. This should be supplemented by pastoral leaders meeting with groups of learners 
from each year group to gauge perceptions and experiences. 

Assemblies should be used to communicate the school’s anti-bullying policy and to ensure 
students know how to report bullying, what actions will be taken, and in what timescale. 

There must be a consistent approach to anti-bullying across the school. Teachers must know 
who they should report allegations and concerns to and what actions have been taken after 
reporting. 

Page 35 of 51 
 



 

Once an allegation has been made or bullying reported by a child, action must be taken as soon 
as possible. There are no excuses for delay. 

Any bullying that takes place in the school must have consequences for the child who has done 
the bullying. These consequences must be applied consistently and must be seen to be applied. 
Parents should be involved and the child who has committed the bullying should be helped to 
understand why their behaviour is wrong and how they can change their behaviour, just as the 
child who has been bullied should be helped to feel safer in the school. 

Problem 2: Not all students feel safe at the school 

Solution: See solution to Problem 1. 

Problem 3: Some students feel concerns around bullying are either ignored or not acted on 

Solution: See solution to Problem 1. 

Problem 4: Some students feel key members of staff are not approachable, making it harder 
for them to raise concerns 

Solution: See solution to Problem 1 

Ensure all students know they can report any concerns they have, or any incidents they have 
witnessed or which have happened to them, to any member of staff and that the member of 
staff has a duty to ensure such information is passed to pastoral and senior leaders. 

Pastoral and senior staff should go out of their way to demonstrate that when concerns are 
raised or when incidents occur, they are dealt with fairly, consistently and promptly. 
Emphasising this will help reassure students that they are listened to and that the school does 
not tolerate bullying of any kind. 

Problem 5: There is no clear student voice mechanism, other than the school council, to gain 
access to student views, experiences and feelings about the school 

Solution: Maintain the school council. Enhance its role by having senior leaders meet with the 
school council once a term to hear their views. Use the Pupil Attitudes to School and Self 
(PASS) survey, available from GL Assessment to gauge how learners feel about themselves and 
the school. Share the information with teaching staff and use it to make interventions and 
support learners: https://www.gl-assessment.co.uk/products/pupil-attitudes-to-self-and-
school-pass/. Conduct subsequent PASS surveys to see if pupil attitudes have changed. 

Give pastoral leaders greater responsibility to work with and support learners under their remit 
(Key Stage 3 – Years 7, 8 and 9; Key Stage 4 – Years 10 and 11). For example, pastoral leaders 
could arrange half-termly meetings with randomly selected groups of students from Key Stage 
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3 or Key Stage 4 to find out how they and their peers feel about school, whether there are any 
emerging issues, and what could be done to improve things for learners. 

Problem 6: There is a lack of clarity over pastoral responsibility for Camp children attending 
the school but living in Stanley House 

Solution: Clarify who has ultimate responsibility for communicating with parents. My view is 
that the school must take the lead for any behavioural issues which happen in school, and that 
Stanley House must take the lead for any behavioural issues which happen outside school. In 
both cases, the other body should be kept in the loop. Parents should be informed of how this 
breakdown of responsibility works. 

Pastoral leaders should know who Camp children are in their year groups and should liaise on a 
regular basis (half-termly; more frequently if behavioural or academic issues require it) with 
colleagues at Stanley House. 

Pastoral leaders should visit Camp children at Stanley House once a term so they can see what 
it is like, speak to them in that context, and demonstrate to those children that Stanley House 
and the school are working together in their best interests. 

Problem 7: There is a group of students whose behaviour does not yet meet the improved 
standards across the school 

Solution: Identify who these students are and assess whether they have anything in common 
which might be influencing their behaviour patterns. Put in place individual measures to 
support these learners to improve their behaviour. For example, report cards which are 
seendaily by their form tutors and pastoral leads; student teacher conferences led by pastoral 
leads designed to reset behaviour patterns and reaffirm expectations. 

Problem 8: The aforementioned group of students circumvent the behaviour system, 
deliberately getting themselves sent to the reflection room 

Solution: Review how the reflection room is working, or not working, for these learners. If 
necessary, provide alternative curriculum arrangements for these learners. Establish an 
individualised reward system tied to learner motivations. For example, if one of these learners 
wants to work in construction after leaving school, offer to arrange extra work experience for 
them contingent on a sustained period of application and good behaviour. Combine sanctions 
and rewards. 

Problem 9: Lack of consistency over how abusive incidents towards teachers are followed up 

Solution: Write a policy specifying what will happen. Share with staff, students and parents. 
Make clear that staff can and should expect to work in an abuse-free environment – just as 
would be expected in any other workplace. Apply the policy consistently and involve parents 
whenever abuse takes place. 
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Leadership and Management 

Problem 1: Leadership has been ineffective in improving teaching and learning 

Solution: See solutions to Problems in the Teaching and Learning section. 

Problem 2: The headteacher is not accessible to staff 

Solution: Accept and acknowledge that one of the fundamental functions of the headteacher 
role is to be accessible to all staff. This is even truer in a school of this size. 

Problem 3: The headteacher has not put in place basic systems through which to assess and 
improve the quality of teaching and learning 

Solution: See solutions to Problems in the Teaching and Learning section. 

Problem 4: The headteacher has not provided clarity on middle management job roles 

Solution: See solutions to Problems in the Teaching and Learning section. 

Clearly define the roles of Curriculum Leader and Pastoral Leader. Communicate these to the 
post-holders and connect them to the school’s improvement plan. 

Problem 5: The headteacher is not a visible presence in the school during the school day 

Solution: Become a visible presence by: 
o Being in communal areas before school, at break, at the end of lunch and at the end of the 
day. 
o Wherever possible, assisting teachers in managing communal areas during lesson 
changeover. 
o Taking the lead on dealing with poor behaviour during and outside of lessons. Model good 
practice for colleagues. 
o Conducting learning walks. 

Problem 6: The headteacher has not provided/produced/adapted a set of teaching and 
learning policies 

Solution: See solutions to Problems in Teaching and Learning section. 

Problem 7: The headteacher does not conduct, or allow for, regular assemblies 

Solution: Begin regular assemblies. Use these assemblies to communicate with students, to set 
the tone, to focus on important and relevant themes, to share information, to reinforce culture 
and expectations, to celebrate successes. As I understand it, weekly assemblies for all years will 
begin after half-term, led by pastoral leaders. In addition, there should be whole-school 
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assemblies every half-term to foster a sense of community, celebrate successes and build 
culture and values. 

Problem 8: The headteacher has failed to put in place an adequate system for collecting data 
on student attainment 

Solution: See solutions to Problems in Teaching and Learning section. 

Problem 9: The school is still using National Curriculum levels to record progress at KS3 

Solution: This needs to be junked as soon as possible. National Curriculum levels were scrapped 
in the UK in 2014. IJS&CE had made a successful transition. Their model should be adapted for 
use at Key Stage 3 (Years 7, 8 and 9). 

Problem 10: Communication with the wider community is patchy 

Solution: Schools are an important part of any community. On the Islands, FICS provides the 
entirety of secondary education. It needs to communicate with the community on a more 
regular and consistent basis. I would suggest a termly newsletter outlining what’s happening at 
the school and how improvement is being driven forward, allied to a termly newsletter 
celebrating student, teacher and whole-school success. Facebook should also be used to 
communicate with the community as this is a key means of communication on the Islands. 

Problem 11: There is little evidence of successes being shared, recognised and celebrated 
(teacher success and student success) 

Solution: See solution to Problem 10. 

Ensure students and staff feel their efforts and successes are recognised. 

Ensure the community hears about all the good things happening at FICS. 

Problem 12: Low expectations from some teachers regarding what students are capable of 
achieving are not consistently challenged 

Solution: All senior leaders must consistently challenge low expectations. All students at FICS 
have the capacity to grow, learn and develop. Research has demonstrated time and again how 
important teacher and student expectations are in terms of achievement and engagement in 
the learning process. 

Students need to see and hear high expectations being modelled by all staff at all times. 
Repetition will help them to internalise a new set of norms. 

 Lesson observations, book scrutiny and learning walks should include as one of the assessment 
criteria ‘Evidence that high expectations are consistently communicated to all learners.’ If staff 
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do not do this, they should be supported in changing their practice. For example, through 
observation of colleagues. 

Problem 13: Baseline lesson observations were not conducted at the start of the year, 
despite a large number of new teaching staff 

Solution: See solutions to Problems in Teaching and Learning section. 

It should be an unarguable requirement that whoever is leading the school conducts baseline 
observations in September, in conjunction with curriculum leaders, to gain a sense of teaching 
quality. This is particularly important in a school such as this where there is a high turnover of 
staff. 

Problem 14: One book scrutiny has been conducted by SLT. No criteria was provided as to 
what books were being judged against. Feedback was brief and late. 

Solution: See solutions to Problems in Teaching and Learning section. 

Problem 15: The limited lesson observations, work scrutiny and learning walks which have 
taken place have not included curriculum leaders. This appears to have been a deliberate 
policy. 

Solution: See solutions to Problems in Teaching and Learning section. 

Problem 16: Leadership focus now appears to be on changing the school day for 2019-2020 

Solution: This is ridiculous. It needs to junked immediately. It takes no account of any of the 
major issues identified in this review; issues that should have been apparent to the existing 
headteacher. It will eat up time, resources and appetite for change and will have no impact on 
improving teaching and learning or pupil outcomes. 

Problem 17: The pastoral and academic functions of the school are treated as distinct, 
instead of interlinked 

Solution: Ensure middle leaders (Curriculum Leaders and Pastoral Leaders) meet regularly to 
discuss pupil progress. This is already starting to happen with regards to Year 11. Ensure all 
teachers understand that pastoral and academic matters are interlinked. They do not operate 
in isolation. 

Problem 18: No standard lesson planning pro-forma has been provided 

Solution: Adapt the existing IJS&CE lesson planning pro-forma. 

Problem 19: There is no staff handbook 
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Solution: Use the teaching and learning policies which are to be introduced by Easter as the 
basis for a new staff handbook. Add whatever additional information is deemed appropriate, 
compare to the IJS&CE handbook, ask the Director to review then, once it is agreed and signed 
off, share with existing staff and any new staff starting in September. Review annually. 

Problem 20: The staff shared area is poorly organised and maintained 

Solution: In the summer term, review the shared area with other colleagues, create an archive 
and then create an organised file structure which is simple, easy to access and easy to 
maintain. 

Problem 21: The PSHE programme is not adequately structured, resourced or delivered 

Solution: Review the PSHE programme. Identify strengths, weaknesses and gaps. Task a 
member of staff with developing an improved programme and resources. Present this as a 
developmental opportunity and pay them an appropriate sum for taking on the extra work. Use 
UK best practice as a guide. For example: 
o https://schoolleaders.thekeysupport.com/ 

o https://www.pshe-association.org.uk/ 
o http://www.sec-ed.co.uk/best-practice/an-effective-pshe-framework/ 
o https://www.gov.uk/government/publications/pshe-education-a-review-of-impact-and-
effective-practice 

Curriculum 

Problem 1: There is uncertainty over the quality of the curriculum, particularly at KS3 

Solution: A curriculum audit should be conducted assessing what schemes of learning exist, 
what coverage there is and whether the existing curriculum is fit for purpose. Following this, 
the senior leadership can engage teaching colleagues in a discussion about what good quality 
of provision looks like at KS3 and KS4. Upon completion, an action plan should be created 
indicating what the priorities are, who is responsible for them and when work will be 
completed. As I understand it, the deputy headteacher intends to lead this work after Easter. 

Problem 2: There doesn’t appear to be a handover process in place allowing teachers who 
leave to share with new teachers what areas of the curriculum have been covered 

Solution: Create a handover process. Teachers should be expected to produce a precise, 
detailed overview indicating which areas they have taught to which groups during the course of 
the year. This can then be passed onto new colleagues before they arrive in September. 

Problem 3: Communication between IJS&CE and FICS around curriculum coverage is patchy 

Solution: Senior leaders at IJS&CE and FICS should get together to compare KS2 and KS3 
curriculums. This lays the groundwork for a joined-up approach, improving quality of provision 
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at KS3 and avoiding repetition of content. As I understand it, the deputy headteacher has 
already put this in motion. 

Governance 

Problem 1: The headteacher has little accountability and does not hold others to account 

Solution: Many of the problems noted in this section of the document are basic job functions of 
the role of headteacher. I have to say that I am shocked at some of the things that have not 
been done, and some of the ways in which the school is run on a day-to-day basis. 

Considering matters from a strategic perspective, it is apparent that this has been allowed to 
happen. And that it has happened in different ways and to different extents, with different 
headteachers, over an extended period. For this reason, I believe there needs to be a major 
change in how governance works at the school. 

The senior leadership needs to be accountable to the community. That is, those who have a 
long-term, vested interest in the success of the school and the success, wellbeing and life 
chances of the young people who go there. In turn, senior leaders need to hold staff to 
account, while supporting them to do their jobs as effectively as possible. 

Problem 2: The governance system is inadequate and ineffective 

Solution: School managers do not perform a governance function. The role has no impact, as 
evidenced by the contents of this report. The headteacher is able to operate without proper 
oversight and is not truly accountable to the community they serve. 

I would suggest a new governance structure, shown in diagram form on the following page. 
First, appoint an executive headteacher who has operational responsibility for both schools. 
This person should either be a permanent resident or should make a five-year commitment to 
work and live on the Islands. Second, recruit a board of governors. This should be modelled on 
the governor system used successfully in the United Kingdom. The governors should have a 
statutory duty to hold the executive headteacher to account. They should shape school 
strategy, purpose, values and recruitment in conjunction with the executive headteacher, so as 
to best serve the needs of the community. Third, get rid of the headteacher role at FICS and, 
instead, have two senior leaders, equivalent to deputy heads, with responsibility for academic 
and pastoral respectively. 

Problem 3: The Director was brought in as an FE specialist, with good reason. They have not 
been in a position to effectively hold the headteacher of FICS to account 

Solution: The director should use this document to hold the headteacher to account. While the 
headteacher has not been here during the review process, there are no excuses for the things 
they have not done, given they have been in post for a year. 
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The director should undertake training in the UK covering how to inspect/review secondary 
provision. In conjunction, they should identify two outstanding secondary schools and arrange 
to go in to each for a day to shadow the headteacher, talk to senior staff, observe lessons and 
behaviour and talk through policies and procedures. 
Suggested Governance/Leadership Structure 

Executive Headteacher 
Senior School Leader -Academic 
Curriculum Leader 1 

Curriculum Leader 2 
Curriculum Leader 3 
Senior School Leader -Pastoral 

KS3 Leader 
KS4 Leader 

Classroom Teachers 
Board of Governors – 
Including Director of Education 

Concluding Thoughts 

On page 18 of the document ‘Falkland Islands Government: The Islands Plan 2018 – 2022’ it 
states: 

‘During this Assembly we will: 

Commit to providing a consistently high standard of education for children across the Falkland 
Islands and invest in improvements to match, if not exceed, UK standards’ 

Following my review, I can say with confidence that this aim is being achieved when it comes to 
primary schooling on the Islands. IJS&CE provide excellent education for learners between FS1 
and Year 6. There is no question in my mind that this matches some of the highest standards 
seen in UK primary schools. The headteacher and her staff are to be commended for their 
efforts and for the work they have done, and continue to do, to maintain these standards. 

The same manifestly can’t be said for secondary provision. This is not at a high standard and it 
does not match, never mind exceed, standards in the UK. While there are many good things 
happening at FICS, and pockets of excellence, it is my view that students who go there do not 
get the education they deserve. I am at pains to emphasise that staff working at FICS work 
extremely hard and have the best interests of the children at heart. 

However, they have been poorly led and instability has become institutionalised. Governance is 
inadequate and there is no clear sense of how the community is taking control of this matter. 
The school serves the community but the community must recognise it is in its own interests to 
adopt a formal governance structure through which to direct and develop the school’s purpose, 
vision and provision. I believe that by taking this approach, stability can be assured, even in the 
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face of high staff turnover. Many UK schools achieve this; particularly those in inner-city areas 
with a far more challenging student intake. 

Based on what I have seen at FICS and the evidence I have collected, I do believe that the 
school has capacity to improve. There have been improvements in behaviour since September, 
and the new deputy headteacher has led improvements in the short time I have been there. I 
also firmly believe that all staff working at the school have a strong desire to see improvement 
and to be a part of that, particularly the curriculum and pastoral leaders. They need to be given 
the leadership, governance and support which will allow this to happen. 

However, this must not be taken to mean that by making short-term improvements and 
changing senior leadership all will be well. It may be, for a short time, but then staff will leave 
and instability will return. This could be a year down the line, two years down the line, or 
three. But, if wider structures remain the same, instability will return. There has to be greater 
control and oversight from the Islands as a community. This is their school. It educates their 
children. They must take the lead on ensuring it provides a high standard of education that is 
consistent and stable in the long-term. 

I will finish with a comparison which, for me, sums up the differences between the two schools. 
The headteacher’s office at IJS&CE contains relevant documentation, is well-organised, reflects 
the personality of the headteacher and is a professional space in which to work, hold meetings 
and greet visitors. A cursory look through the headteacher’s office at FICS reveals documents 
dating back as far as 1987. Randomly looking through the filing cabinet (which was open) and 
the box files on the shelves, I found documents from 1987, 1988, 1990, 1995, 1997, 2001, 2002, 
2006, 2007, 2009, 2011,2012, 2014, 2016, 2017 and 2018. The office is a transitory space 
through which headteachers come and go. The filing cabinet and the box files are evidence of 
change and churn over many years. 

In my view, simply appointing a new headteacher will not change things. It may do for two 
years, but what then? More of the same; as the past suggests. Wider changes, a new system of 
governance, and clear, long-term direction from the community itself are what is required. I am 
confident this can and will be achieved. The results will be felt by the children who attend FICS 
and the staff who work there. 
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APPENDIX 3 – FICS RESPONSE TO THE GERSHON REPORT –JULY 2019 
Area for improvement We have done We will build on this by  
Teaching and Learning 
Quality assurance Paperwork adapted for 

learning walks and book 
scrutiny. 
CR has worked with 
curriculum leads to ensure 
the process is understood.  
This was recapped as part of 
the performance 
management process – and 
resources from Wholesome 
Leadership book used as 
good practice. 
Some joint book scrutinies 
and learning walks 
undertaken. 
Focus of the quality 
assurance activities made 
clear to staff and feedback 
has been timely and 
individual. 
Performance management 
mid-term reviews were 
completed in a timely 
manner 

Quality assurance (QA) processes to 
be adapted as necessary and good 
practice developed. 
The information will be used to 
write a thorough Self Evaluation 
Document (SEF) by the end of the 
academic year using the new 
OFSTED framework.   
Areas of strength will be highlighted 
and weaknesses will be addressed 
through a School Improvement Plan 
(SIP)  

Formal mechanisms for 
helping staff improve 

The focus of HT3-HT6 has 
been on ensuring that the 
features of effective practice 
are understood. 
Extended work on 
Rosenshine’s Principles of 
Instruction has been 
undertaken in whole staff 
meeting and in curriculum 
areas. 
Some coaching with 
individual staff undertaken. 
Triad system put in place as 
an alternative to second 
formal lesson observation.  
QA systems have focused on 
ensuring effective practice is 
evident  (See above)  

An extensive CPD (continuing 
professional 
development)programme for 2019-
2020 will be developed in response 
to the SEF and will evolve 
throughout the year in response to 
the information gathered as part of 
the QA process and based on the 
strengths and weaknesses of new 
staff. 
Early baseline lesson observations 
will take place in a timely manner.  
Existing staff will also have early 
formal lesson observations.  

Curriculum leaders(CL)  are in 
place but have no job role or 
direction 

These were put in place 
before the end of the review 
These have developed 
further (see above)  

To continue to support and develop 
the CL who will remain here in 2019 
-2020 and use her expertise to 
mentor newly appointed CLS.  

Quality of teaching ranges There is still variance in The improvement of Teaching and 
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from inadequate to good teaching but more teaching 
has good features and very 
little inadequate teaching has 
been seen in formal and 
informal observations and 
learning walks 

Learning at FICS will remain the 
highest priority at going forwards. 

Pupil Progress  Data at KS4 has been used to 
have interviews with Year 11 
and Year 10 students. 
A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 
to be reported at KS3 and Ks4 
has been written as has a 
reporting schedule.  

Data capture points will be 
calendared and there will be regular 
Class Attainment and Progress 
(CAP) Meetings will be scheduled.  
The focus will be on individual 
students – identifying gaps and 
finding solutions.  

Data available is not used to 
make effective interventions 

A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 
to be reported at KS3 and Ks4 
has been written as has a 
reporting schedule  
4 Matrix has been purchased 
to help with the analysis.  

The targets and the process of 
reporting progress will be shared 
with Year 7 (July 2019) and rolled 
out to all year groups. 
The reports will have to be set up in 
SIMS.  
We will need to get familiar with 
4matrix’s features. 

Whole school policies 
covering teaching and 
learning 

This was in place by April 
2019 – based on IJS policy 
and shared with staff with 
appropriate CPD. 

Ensure that new staff are aware of 
FICS’s expectation.   
Keep the focus on effective practice 
high with new and existing staff.  

Regular collection of data A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 
to be reported at KS3 and KS4 
has been written as has a 
reporting schedule. 
 

Data will be collected at 3 points 
during each academic year in each 
year group. 
These will be scheduled and 
calendared.  
Ensure new systems become 
embedded quickly in 2019-2020 
and that analysis is done in a timely 
way. 

The data that is collected is 
difficult to use 

A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 
to be reported.  The process 
will allow those below age 
expected progress (AEP) to 
be identified easily.  

Data will be collected at 3 points 
during each academic year in each 
year group. 
These will be scheduled and 
calendared.  
Ensure new systems become 
embedded quickly in 2019-2020 
and that analysis is done in a timely 
way. 

No systematic CPD pathway Relentless focus on CPD 
around teaching and learning 
for all staff. 
CPD for CLs on QA methods 

Relentless focus on CPD to continue 
based on SEF and new staff baseline 
observations.  
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ongoing.  
 

More able learners not 
stretched 

CPD focus on how 
questioning can be used to 
stretch learners.  

There is still work to be done on 
having students raise their 
aspirations of themselves and on 
giving teachers strategies to stretch 
and challenge the more able.  

Staff retention and recruitment 
There is a high staff turnover  Ensure staff are supported and 

developed and have access to good 
resources to try and persuade more 
staff to stay for longer.  

Staff do not feel valued by 
the community 

A focus on getting 
information out about what 
students have been doing via 
facebook and the Penguin 
News to ensure the 
community are aware of how 
FICS staff work.  

Continue to share success stories to 
counter this perception. 
There is further work to do with the 
community and some school 
managers.  

No high quality induction 
system in place 

 This will be a priority and 
undertaken with IJS in September 
2019.  

Staff perceive that there is a 
lack of flexibility with HR 

This feeling is much less. Keep lines of communication open 
with HR.  

Poor communication 
between HR and school  

There is good communication 
around recruitment; advice 
on disciplinary issues has 
been sought and used 
effectively; good training on 
the new management code 
was well received.  

Keep lines of communication open 
with HR. 

Staff receive little training or 
support to help them develop 
as practitioners 

Relentless focus on CPD 
around T and L for all staff. 
CPD for CL on QA methods 
ongoing. (see above for 
further detail)  
 

Relentless focus on CPD to continue 
based on SEF and new staff baseline 
observations.  

Recruitment does not marry 
up with UK timings 

There has been a successful 
recruitment cycle – with 
some very good teacher 
recruited.  

Work with HR much earlier in the 
school year to ensure these dates 
do marry.  The process to start in 
Sept 2019.  

Pay is perceived to be lower 
than commensurate posts in 
the UK /internationally 

  

Staff would like to see 
improved communication 
around the recruitment 
process 

There has been a successful 
recruitment cycle – with 
some very good teacher 
recruited.  

 

More openness about the 
current position of the school 
in the recruitment process 

KS and CR very clear with 
candidates about the 
strengths and areas of 

Ensure a supportive induction 
process is in place.  
Mentors to be put in place.  
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improvement at FICS. 
CR has undertaken extensive 
email and telephone contact 
with newly recruited staff. 

Turnover problem extends to 
the Headteacher role 

 Executive Head in post to provide 
continuity. Experienced and 
knowledgeable.  Senior leaders in 
post at Head of School level.  

 
 
 

  

Buildings 
Discrepancy in the size of 
teaching rooms 

  

Boys toilets in a poor state These were revamped at 
Easter 2019 and there has 
been a concerted effort by 
staff to ensure they are kept 
in a good condition.  

Continue to be vigilant.  

Communal area is noisy at 
break 

  

No designated space for 
students at breaktime 

Geography room available as 
a quiet space.  

To be staffed by student leadership 
in 2019-2020  

Students have complained 
about condition of the water 
fountain 

Replaced and water bottles 
issued.  

 

Staff room in need of TLC   
Greater range of displays 
needed 

Some displays revamped.  A continuous process.  

Lockers should be provided 
for all learners 

Budget available for some 
more lockers.  

Ongoing.  

Pastoral  
Students feel there is a 
problem with bullying/feel 
concerns about bullying are 
not acted on 

An NSPCC survey suggested 
that incidents of bullying 
were historic. 
It did however reveal a lack 
of resilience in Year 8 girls – 
programme undertaken. 
Quiet space available a 
breaktime.  

Survey or PASS survey to be redone 
in Sept 2019.  

Students feel key members of 
staff are not approachable 

Reviewed with staff. 
Use student leaders as 
additional support.  

Continue to stress that bullying is to 
be taken seriously. 

No clear student voice 
mechanism 

Senior students appointed for 
2019-2020. 

Other representatives to be elected 
and their role clarified.  

Lack of clarity over pastoral 
responsibility for children at 
Stanley House 

This was in part due to the 
changing staff at SH. 
CR to meet with JC weekly  

CR to meet with JC weekly 

Group of students whose 
behaviour does not meet 
improved standard – some 

Behaviour Policy clarified and 
written.  
Pastoral Leads meet with CR 

Continue to keep staff appraised of 
issues and strategies that work with 
our harder to engage students.  
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misuse the reflection room weekly to identify patterns 
and trends and to take 
action.  
Behaviour Support 
Programme is being 
developed.  

Lack of consistency over how 
abusive incidents towards 
teachers are followed up 

Serious Incident protocol 
now in place.  

Continue to review serious 
incidents and our response to them.  

Leadership and Management 
Leadership has been 
ineffective in improving 
teaching and learning 

There has been a relentless 
focus on T and L – through 
CPD and monitored by QA 
activites (see above)  

The relentless focus on Teaching 
and Learning will continue – this is 
our core business.  

Headteacher (NA)  not 
accessible to all staff 

DHT/Acting headteacher is 
accessible to all staff.  

 

No systems in place to 
improve quality of teaching 
and  learning 

Policies, CPD and QA systems 
in place.  PM undertaken. 
Triads and coaching available.  

The relentless focus on Teaching 
and Learning will continue – this is 
our core business. 

Headteacher (NA)  has not 
provided clarity on middle 
management jobs 

Job descriptions for middle 
leaders were in place before 
MG left the FI – these roles 
have developed and ML are 
working effectively.  (see 
above)  

Continue to develop exisiting 
middle leaders and ensure new 
middle leaders are recruited,  
supported and developed when 
appointed for 2019-2020.  

Headteacher (NA)   not a 
visible presence during the 
school day 

DHT/Acting headteacher is a 
visible presence.  

Continue to have Acting HT, SLT and 
middle leadership be visible 
presence.  

Headteacher (NA)  has not 
provided a set of teaching 
and learning Policies 

T and L policies were in place 
by Easter 2019.  

Continue to review and adapt these 
in light of effective practice.  

Headteacher (NA)  does not 
conduct regular assemblies 

Assemblies are weekly – by 
key stage. 
Whole school assemblies to 
celebrate achievement; 
Commonwelath day, Year11 
leaving and to launch Student 
leadership roles.  

ensure these happen weekly.  

Headteacher (NA)  has failed 
to put in place an adequate 
system for collecting data. 

A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 
to be reported at KS3 and KS4 
has been written as has a 
reporting schedule. 
 

Data will be collected at 3 points 
during each academic year in each 
year group. 
These will be scheduled and 
calendared.  
Ensure new systems become 
embedded quickly in 2019-2020 
and that analysis is done in a timely 
way. 

The school is still using 
National Curriculum levels 

A review of how targets have 
been undertaken using best 
practice from the UK and a 
rationale for how progress is 

Data will be collected at 3 points 
during each academic year in each 
year group. 
Senior and woder leadership team 
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to be reported at KS3A 
system of below Age related 
target; at Age realted target 
and Above Age related 
targets will be adopted.  
 

to ensure the data is robust.  

Communication with the 
wider community is patchy 

Increased facebook presence. 
Positive stories in Penguin 
News (some via BFSAI)  
Termly newsletter written. 
Letters home (for example 
for Awards Evening) have 
relentlessly positive tone.  
Awards evening address 
focused on the positive.  
CR meet with RB to talk 
about how FICS And FIG 
could get good news stories 
out to the community.  

Continue with these activities.  

There is little evidence of 
successes being shared, 
recognised and celebrated 

See above See above 

Low expectations from some 
teachers regarding what 
students are capable of 
achieving are not consistently 
challenged 

Any low expectations 
challenged.  

Continue to develop a culture that 
expects students to aspire to be the 
best and ensure they hear this 
message from all staff at FICS.  

Baseline lesson observations 
were not conducted at the 
start of the year 

These were completed 
before the report was 
written.  

These will be calendared and 
completed in a timely manner – 
CPD needs identified and 
addressed.  

Only one book scrutiny has 
been conducted – no criteria- 
feedback was brief and late 

Several book scrutinys have 
been undertaken and issued 
arising from these are being 
addressed.  

Continue to use and develop QA 
systems to ensure effective practice 
is embedded.  

Limited lesson observation , 
work scrutiny appears to 
have been a deliberate policy 
of the Headteacher (NA)   

Ensuring that staff know 
what effective practice is and 
embedding it is the core 
business of the current 
leadership team.  

Effective teaching and learning is 
the core business at FICS.  

Leadership was focused on 
changing the school day 

This will not happen.   

Pastoral and academic 
function of the school are 
treated as distinct 

PL and CL work together to 
ensure the best experience 
and outcomes for students. 

Existing and new PL and CL will 
continue to work together to 
ensure the best experience and 
outcomes for students. 

No standard lesson proforma 
has been provided 

After discussion this was felt 
not to be necessary.  The 
features of effective practice 
are known.  

 

There is no staff handbook New policies have bene A staff handbook will be available 
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shared with staff (via staff 
meeting and with CPD) as 
they have been written.  

for the academic year 2019 – 2020. 

The staff shared area is 
poorly maintained 

 This will be tackled in HT6.  

PHSe programme is not 
adequately structured, 
resourced or delivered 

New units on Accelerated 
Learning (KS4) and Speaking 
and Listening (KS3) have bene 
written and resourced for 
HT6.  

The programme will be reviewed as 
part of the wider KS3 curriculum 
review.   Updating and resourcing 
will be ongoing.  

Curriculum 
There is uncertainty over the 
quality of curriculum , 
particularly at KS3 

A review of the KS3 
curriculum in all areas is 
underway after CPD on best 
practice and on emerging 
curriculum developments in 
the UK. 
Schemes of Learning and 
Assessment (SoLA) for the 
first term of Y7, Y8 and Y9 
will be in place for September 
2019.  

The KS3 curriculum will be 
developed over 2019-2020. 

There does not appear to be 
a handover process 

exit interviews to take place.  Information to be shared promptly 
with new staff.  

Communication between IJS 
and FICS around curriculum 
coverage is patchy. 

CR and Am have discussed 
this and curriculum maps 
have ben shared with FICS 
staff.  

Review to continue as the 
curriculum develops in 2019-2020.  

Governance   
Headteacher has little 
accountability 

New structure to be 
developed.  

 

Governance system is 
ineffective 

New structure to be 
developed. 

 

the DoE has not been a 
position to hold the 
headteacher of FICS to 
account 

New structure to be 
developed. 
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	Introduction

	Purpose
	The purpose of this review is:
	- To provide an independent, objective assessment of education on the Islands, with a specific emphasis on teaching and learning.
	- To assess whether the judgements made by school leaders about the quality of provision are accurate.
	- To offer developmental advice and guidance on what could be improved and how it could be improved.
	Background
	There are two schools on the Islands, both located in Stanley, where the majority of the population live. The primary school is called Stanley Infant and Junior School (IJS&CE and the secondary school is called Falkland Islands Community School (FICS).
	An additional strand of provision is Camp Education (CE). This is provided to learners living in isolated rural areas (camp, or countryside). IJS&CE provides Camp Education covering learners until the age of nine. At this point, children move to Stanl...
	IJS&CE provides education for 326 learners from FS1 to Year 6. FICS provides education for 174 learners from Year 7 to Year 11. Post-16 education is not provided on the Islands. Government funding provides access to UK colleges for pupils who wish to ...
	Evidence collected
	Evidence was collected from the following sources:
	- Learning walks, book scrutiny and lesson observations
	- Observation of school routines and transitions (before and after school, break-time, lunch-time, between lessons)
	- Self-evaluation Frameworks (SEFs) and School Improvement Plans (SIPs)
	- Policy documents (where available)
	- Conversations with students and parents
	- Scheduled meetings with senior leaders, middle leaders and the Director of HR
	- Informal conversations and meetings with other members of staff
	- SEND folders
	- Data on pupil attainment (where accessible/available)
	- Departmental and Key Stage self-assessment documents (where available)
	- Pupil progress books
	- Curriculum overviews (where available)
	- ‘Improving Childcare in the Falklands’ documentation
	A note on Safeguarding
	Safeguarding and child protection policies and procedures are not within the scope of this review, whose focus is on teaching and learning and the accuracy of self-evaluation judgements.
	However, during the course of my review, it has become clear that a number of major safeguarding incidents have occurred over the course of the last year. As far as I am aware, these have been dealt with by senior leaders, the Director of Education, s...
	With that said, I would strongly recommend that an external review of safeguarding and child protection is carried out, using experts from the United Kingdom, and that this is done as soon as possible.
	Summary of Findings
	The main findings of the review are as follows:
	1. Provision of education at IJS&CE and through Camp Education is excellent.
	2. The senior leadership team at IJS&CE, led with great skill, determination and ability by the headteacher, make accurate judgements of the quality of provision. They fully understand where they are at and what they can do to improve.
	3. Provision of education at FICS requires improvement. While there are many good things happening at FICS, too much is either ineffective, non-existent or simply not good enough.
	4. Leadership and governance at FICS is inadequate. While this reflects on the current headteacher, it is also indicative of a longer-term problem with the provision of secondary education on the Islands.
	5. Leadership at FICS has not supported, enabled or empowered staff to do their jobs as well as they might.
	6. It is not clear whether existing leadership at FICS can make accurate judgements about provision. However, I am confident the new deputy head, who has been in post since January, can make accurate judgements and will, as they have more time in post...
	7. There needs to be a fundamental change in the structure of governance at FICS. Senior leaders need to be held to account and supported in their work. Continuity and consistency of secondary provision needs to be ensured by governance changes and no...
	Infant Junior School and Camp Education (IJS&CE)

	Background
	Primary schooling on the Islands is provided by Stanley Infant and Junior School (IJS&CE). The school also provides education to the small number of children who do not live within Stanley or close enough to commute. These children live in isolated, r...
	According to the school’s self-evaluation framework (SEF), there are 326 children on roll at present, of whom 23 receive schooling through Camp Education. Both figures fluctuate year to year due to a high mobility rate of contractor families living an...
	20% of the current school population speak English as an additional language (EAL). The large majority of children attend day-care, nursery or childminders, mainly due to the high level of employment on the Islands.
	Summary of Findings
	In November 2014, the school inspection reported judgements of ‘2’ in all areas, based on the Ofsted framework (1 = Outstanding; 2 = Good; 3 = Requires Improvement; 4 = Inadequate). The most recent SEF grades the school as ‘Good’ in all areas with ‘Ou...
	Based on my review of the school and the evidence I collected, I am in agreement with all the judgements the school has made. Using the same Ofsted framework as the school has used in its SEF, I would say that the school is good with outstanding featu...
	Staff at IJS&CE work hard to meet the needs of their learners, to create a stimulating, safe and engaging learning environment, and to provide useful, timely feedback. They are well led and well managed, have clear direction and share the values and e...
	The students I have observed and spoken to appear happy, engaged and keen to learn. They are proud of their school and enjoy being in lessons – as well as in the playground. They make good progress across the board, and outstanding progress in some ar...
	I observed a number of lessons while in school, in tandem with the headteacher. Our judgements were made independently and were in agreement in all cases, confirming the efficacy of the lesson observation process. Teaching was largely good or outstand...
	The school should be commended for the great success it has had in changing regulations around childcare and nursery provision on the Islands. A new law was passed and a set of regulations put in place that have already raised the standard of childcar...
	While I did not have the opportunity to visit Camp Education, I was given a detailed insight into how it works, how it is resourced and the attainment levels of children who receive it. Based on this, and on the successful integration of Camp Educatio...
	SEND provision in the school is excellent, led by a highly experienced and skilled SENCO who has a precise knowledge of how best to support children who have special educational needs. LSAs are supported and deployed in line with good practice guideli...
	The Base offers a high-quality, well-resourced, supportive and safe environment in which learners are able to access the curriculum, make progress and enjoy their time in school. The intervention class, consisting of Year 5 and Year 6 learners, provid...
	The school buildings are not ideal. The school has outgrown its original footprint. Foundation Stage and Year 6 are housed in separate sites. The latter is close to the main school building, the former is a short walk away. Leadership and management, ...
	Ultimately, a new school is required. Of immediate concern is the public road between the main site and the Year 6 buildings, as well as control of access at the two subsites.
	In my view, the best solution for the Islands would be a new education campus containing primary, secondary and boarding new builds with some shared facilities. This should be modelled on successful independent schools in the United Kingdom that provi...
	Overall, leadership, management and teachers are doing an excellent job at IJS&CE. They should be proud of their efforts and the impact they are having on the children they work with. They should continue striving to improve, in line with their SIP an...
	Next Steps

	The School Improvement Plan (SIP) has a clear set of priorities and specific actions for improvement. The SEF notes targets for each of the core Ofsted categories. This demonstrates that leadership and management have a clear vision for the school, a ...
	From the perspective of the external review, I would recommend the following next steps:
	Whole-School
	1) Identify more-able learners across the school. Ensure a middle or senior leader has responsibility for these learners. Raise the profile of the learners and help teachers to stretch and challenge them in lessons. Track the progress of these learner...
	2) Ensure consistency between topic books and books in core subjects (literacy, numeracy). Provide teachers with clear, unambiguous expectations over what progress should look like in topic books and the standards they should expect students to meet. ...
	3) Ensure consistency of feedback and marking across subjects and age groups. Support teachers who are not yet meeting the standards expected by pairing them with marking buddies, conducting peer marking sessions, and by revising the assessment, marki...
	4) Continue to develop the role of maths curriculum leaders and ensure the new changes to teaching and learning (Power Maths, use of the White Rose Maths Hub, the new calculations policy) are carefully evaluated and that staff are fully supported duri...
	Foundation Stage
	5) Monitor the impact of ‘In The Moment Planning’ (ITMP) in FS1, with a review to be conducted at the end of the year once the curriculum leader has been to the UK to receive training and observe good practice. Assess the strengths and weaknesses of t...
	Childcare
	6) Create an exemplar bank of childcare best practice, based on outstanding provision in the UK, which childcare providers on the Islands can use as a reference point so they can continue to improve the quality of their provision.
	Camp Education
	7) If possible, and I am aware of the factors which are outside the school’s control, provide video lessons to children in Camp Education using Skype or a similar software package.
	Buildings
	8) Build a new school that caters for the number of primary-aged children on the Islands. Ideally, this would be part of a new education campus.
	Falkland Islands Community School (FICS)

	Background
	Secondary schooling on the Islands is provided by Falkland Islands Community School (FICS). Children whose families live in camp board at Stanley House and attend FICS, as per their peers. 174 children attend FICS. This figure was taken from the SEND ...
	The current headteacher has been in place since January 2018, just over a year. The school suffers from high staff turnover, including among senior leaders. It has been reported to me by various people that ‘the school has had five headteachers in the...
	The former deputy headteacher was suspended on 26th June 2018 and subsequently arrested and charged regarding grooming and indecent images of children. To quote the FICS SEF/SIP: ‘He was the senior person in charge of child protection in school and as...
	As per the note on safeguarding on Page 3 of this document, I would strongly advise that an external review of safeguarding procedures across the Islands is carried out by a United Kingdom-based expert as soon as possible.
	A new deputy headteacher joined the school in September 2019. He left during my review, due to immigration reasons. A second new deputy headteacher joined the school in January 2019. They are still in place.
	During the course of my review, the headteacher was not available. He was out of the country due to compassionate reasons.
	While the headteacher should be given right of reply to all of what follows, I stand by my judgements and do not believe that their presence during the review period would have resulted in my judgements being any different to what they are.
	Summary of findings – Strengths

	There are many strengths at FICS, and these should be noted. While the majority of this review focuses on problems, it is important to draw attention to the good things at FICS, as well as the hard work of the staff. I have found staff and students at...
	As is noted elsewhere in this review, it is vital that significant changes to leadership and governance create a strategic, long-term vision, allied to robust accountability measures, which support staff, students and the wider community to work toget...
	Staff
	- Staff work really hard at the school and strive to do their best for learners. They have students’ best interests at heart and want them to do well. This needs to be acknowledged at a senior level and in the community. Individual staff are not respo...
	Behaviour
	- Based on what I have observed inside and outside lessons, as well as what I have been told about changes to behaviour since September, I feel I can say with confidence that behaviour has improved considerably since the start of the year. Senior lead...
	SEND
	- Provision is led by a highly skilled and experienced SENCO who works across both schools. They have an intimate and accurate knowledge of learner needs and use this to ensure appropriate measures are put in place to best support these students. Chan...
	Teaching and Learning
	- While the quality of teaching and learning is variable (see next section), I have seen some evidence of good practice. One particular science lesson had a large group of fully engaged learners, working collaboratively, with a clear sense of purpose ...
	- As per the following section, it should be noted that where teaching is not of a good standard, no support has been offered to help colleagues improve.
	Transition
	- Procedures are in place for the Year 6/7 transition. Last year, teachers from IJS&CE and FICS met twice to allow for a detailed handover. This is in line with best practice. Students from IJS&CE also had the opportunity to attend half-day sessions a...
	Changes Since 27.2.19
	- I arrived at FICS on Wednesday 27th February and left on Friday 1st March. I have been impressed at the readiness and willingness of the deputy headteacher and middle leaders to implement changes from the word go. In the short time I have been in sc...
	 Liaison by the deputy headteacher with IJS&CE
	 Use of IJS&CE teaching and learning policies as the basis for FICS policies, with some tweaking to take account of changes in context
	 Marking and feedback policy finalised and to be shared with staff w/c Monday 11th March (after half-term)
	 All tweaked teaching and learning policies to be shared and in place by Easter
	 Curriculum leader roles have been clarified and clear direction has been given
	 Curriculum leaders will now conduct joint lesson observations with senior leaders, lead book scrutiny and conduct learning walks. Time will be found to allow them to do this.
	Pastoral Changes
	- Positive changes have been made to the pastoral structure. Year 10 and Year 11 students are now in separate tutor groups from Year 7, 8 and 9 students. This allows the pastoral middle leaders to target their efforts more effectively. One will focus ...
	Skills, Experience and Enthusiasm of Middle Leaders
	- There is a lot of untapped potential in middle leadership. Now that job roles have been defined and these individuals have been empowered, I am confident they will be able to make much better use of their skills, experience and enthusiasm.
	Capacity to Improve
	- I am not convinced the current headteacher has the capacity to improve, based on the large amount of weaknesses identified and detailed in the following pages, many of which should have been dealt with during the past year, even in light of the staf...
	- I caveat this with the wider point that the changes to leadership and governance highlighted in this report need to be acted on to secure positive change over the medium and long-term. Simply making changes to the senior leadership will not be enough.
	Summary of Findings – Problems and Solutions

	FICS has a number of major issues it needs to address immediately. We can divide these into seven categories:
	 Teaching and Learning
	 Staff Retention and Recruitment
	 Buildings
	 Pastoral
	 Leadership and Management
	 Curriculum
	 Governance
	Some of the issues interlink. However, to ensure clarity, I will deal with each category separately.
	In the following pages I have identified the problems I uncovered as part of my review. For each problem I have offered a solution. I have done this for three reasons:
	1) So the Director of Education, senior leaders and the Board of Education have a clear roadmap they can use to drive change, and hold themselves and others to account
	2) To emphasise the fact that apportioning blame is of no benefit here. The focus needs to be on the future and on positive solutions that can support staff to do the best job possible. This is the best way to raise standards and, ultimately, improve ...
	3) I have been brought to the Islands to use my expertise, knowledge and experience to support the school improvement process. I would like to leave the Director, Board and senior leaders with as much information and as many solutions as possible. I b...
	Teaching and Learning

	Problem 1: There is no system of quality assurance
	Solution: Quality assurance means the senior leadership team have an accurate and timely understanding of the strengths and weaknesses of teaching across age groups and subjects. Lesson observation, book scrutiny and learning walk pro-forma should be ...
	Problem 2: Staff are not supported and there are no formal mechanisms for helping staff to improve
	Solution: See solution to Problem 1.
	In addition, staff should have clear, achievable targets connected to teaching and learning. They should be supported by senior and middle management to achieve these targets. They should focus on one thing at a time, allowing them to target their eff...
	Problem 3: Curriculum leaders are in place, but they have no real job role, empowerment or direction
	Solution: The role of curriculum leader needs to be clearly defined. They should be empowered to support staff within their curriculum areas. Their role should be developmental, so they can use their skills and experience to help colleagues develop.
	Problem 4: The quality of teaching and learning ranges from inadequate to good
	Solution: See solutions to Problems 1, 2 and 3.
	In addition, through paired observations, senior and middle leadership should ensure they have a shared understanding of what constitutes good teaching. This should then be clearly communicated to all staff. Quality assurance should be developmental, ...
	Problem 5: Pupil progress is not adequately monitored
	Solution: See solution to Problem 1.
	In addition, data on current pupil attainment should be collected three times a year in all subjects and age groups. This should be easy to access for all members of staff, academic and pastoral, senior and middle leaders, and classroom teachers. This...
	 Make accurate and timely judgements about where students are at
	 Assess which students are most in need of additional support
	 Identify whether or not more-able learners are being sufficiently challenged
	 Identify any patterns of trends
	 Compare progress across and between age groups and subjects
	Data is a means to an end. That end is the improvement of teaching and learning and the monitoring of student attainment. It should be collected with this in mind and used with this in mind. Ideal collection points are the end of the 1st, 3rd and 5th ...
	Problem 6: The data that is available is not used to make effective interventions
	Solution: See solution to Problem 5.
	In addition, pastoral and curriculum leads should work together to analyse data and identify those learners most in need of support.
	Problem 7: There are no whole-school policies covering teaching and learning
	Solution: Whole-school policies should be swiftly put in place. They should be simple, workable and underpinned by a clear rationale. The recommended approach is to take the existing IJS&CE policies, tweak these for a secondary context, then introduce...
	Problem 8: Data is not regularly collected on pupil attainment across the school
	Solution: See solutions to Problems 5, 6 and 7.
	Problem 9: The data which is collected is hard to access and difficult to use
	Solution: A simpler form of data management should be introduced immediately. Options are available such as SIMS, Sisra and 4Matrix. Another option is to borrow and adapt the system used at IJS&CE (which functions highly effectively).
	Problem 10: There is no evidence of a systematic CPD pathway for staff
	Solution: Create a systematic CPD pathway, based on a two-year rolling programme that reflects the fact that many staff work under two-year contracts. Ensure the CPD pathway reflects the needs of the school and that time is provided for staff to do CP...
	Problem 11: More-able learners are not stretched and challenged across the board
	Solution: Identify more-able learners in each year group. Use a combination of teacher assessment, prior attainment data and CAT scores. Ensure all teachers know who these learners are. Ensure a member of senior or middle leadership has responsibility...
	Staff Retention and Recruitment

	Problem 1: There is high staff turnover
	Solution: Implementation of the recommendations in this report should help staff to feel more valued and better supported. It should help to create a more professionally focussed working environment in which individual teachers feel they are supported...
	Detailed exit interviews should be conducted with all staff in a spirit of honesty and openness. The information elicited in these interviews should be used to build up a picture of staff perceptions, experiences and reasons for leaving. This informat...
	Recruitment procedures should be looked at critically. If the same thing is happening time and again, should the recruitment process be altered? For example, prioritising staff who have a more stable career history and looking again at remuneration.
	Systems should be put in place, as detailed throughout this report, which will help to maintain consistency of teaching and learning, curriculum, values and approach at FICS, regardless of the level of staff turnover. As noted elsewhere, stronger gove...
	It needs to be noted that the Islands are recruiting teachers in a highly competitive international labour market. Teacher recruitment is tough in the UK at present, particularly in subject areas such as maths and science, and has been for some time. ...
	Problem 2: Staff feel they are not valued by the community
	Solution: Despite the many shortcomings identified at FICS, it is clearly evident that staff there work extremely hard and have the best interests of the children at heart. This should be communicated to the wider community.
	Interviews/surveys should be conducted with staff at FICS and IJS&CE and the results compared. Staff at IJS&CE did not share similar feelings during my interviews with them. Comparison of the interviews/surveys should help to identify why the discrepa...
	Senior and middle leadership at FICS should share staff, student and school successes on a regular basis. This should be done through a termly newsletter (called, for example, Celebrate) focussing on the many positives which exist at the school. Faceb...
	Problem 3: There is no high-quality induction system in place to support staff – including getting them settled and integrated into the local community
	Solution: On arrival, new staff should be paired with a professional buddy and a community buddy. The professional buddy is a teacher at FICS or IJS&CE (use of the latter would help promote links between the two schools). The community buddy is an Isl...
	Professional induction should start before new staff arrive. They should be sent the teaching and learning policies, staff handbook and given clear guidance on what life is like on the Islands, what they can do to make their arrival as smooth as possi...
	Problem 4: Staff perceive there to be a lack of flexibility when it comes to HR
	Solution: HR and the school must develop a closer working relationship. It has been communicated to me that the most recent intake of new staff were not given the opportunity to receive a corporate induction alongside their school induction, at the be...
	HR colleagues should make termly visits to the school to talk to staff, to hear concerns and to foster a good working relationship and open-door policy.
	It has been made apparent during the course of my enquiries that a negative perception of HR exists at FICS among some staff. I cannot say with certainty how or why this has developed, but it is important that this is immediately dealt with and that a...
	Problem 5: The relationship between HR and the school is not sufficiently close; lines of communication are poor
	Solution: See solution to Problem 4.
	Problem 6: Staff receive little training or in-school support to help them develop as practitioners
	Solution: See solutions to Problems 1 and 3, as well as solutions to Problems 1, 2, 3 and 10 in the Teaching and Learning section.
	Problem 7: Recruitment does not always marry up with UK/international teacher recruitment market key timings
	Solution: Everybody involved in recruitment needs to have a clear understanding of how recruitment works in the UK/international teacher labour market. A key factor to consider here is that job adverts need to be published at the start of January and ...
	It should also be noted that many international schools recruit a year in advance. While FICS is not an international school, it shares certain features and is competing in the same marketplace, often for the same teachers.
	If it is not already being used, assess the benefit of switching to the TES subscription model for recruitment: https://www.tes.com/school/products/recruitment/subscriptions
	Problem 8: A number of staff have taken a pay cut to work at the school; pay is perceived to be lower than in commensurate posts in the UK or internationally
	Solution: Ensure HR, the Director of Education, senior leaders and the Education Board have a clear understanding of comparable pay rates.
	In the UK, these are:
	o Classroom Teachers: £23,370 to £39,406 (London and Fringe: £24,859 to £48,244)
	o Classroom Teacher Additional Payments for Teaching and Learning Responsibilities (TLRS): £540 to £13,288 (London and Fringe: Same)
	o Leadership Scale: £39,965 to £111,007 (London and Fringe: £41,065 to £118,490)
	Consider whether higher rates of pay would attract more applicants and retain existing staff.
	Take account of relocation and accommodation costs. Contrast accommodation costs with the fact that many international schools provide accommodation for staff. While it is noted that FICS is not an international school, this is still something worth t...
	Problem 9: A number of staff have said they would like to see improved communication around the recruitment process
	Solution: Conduct honest and open interviews with existing staff in both schools to assess what could be improved.
	Problem 10: Some staff feel there could be more openness about the current position of the school, allowing new staff to better prepare before arriving
	Solution: Consider whether recent job advertisements have given a true picture of what life is like at the school. Some staff have suggested that if they had been given a more accurate picture in advance, they would have been better able to prepare be...
	The Director, senior leaders and the Board should discuss the trade-offs between giving a truly accurate picture and painting the school in the best light in order to attract applications. Aspart of this discussion, they should think about who they ar...
	Problem 11: Turnover problems extend to the headteacher role
	Solution: Scrap the role of headteacher. Appoint an executive head who is committed to the Islands for a minimum of five years. Ask them to drive teaching and learning, curriculum, culture and values. Make the executive head accountable to the directo...
	Buildings

	Problem 1: There is a major discrepancy in the size of teaching rooms
	Solution: This is a difficult one. In an ideal world, a new school could be built, using a design that has proven efficacy in a UK context, with tweaks/modifications made which cater to any unique needs on the Islands. As per my comments regarding IJS...
	If this is not possible, look at making internal changes to the existing school by moving walls to equalise teaching space.
	Problem 2: The boys’ toilets are in an extremely poor state – missing seats, extensive damage to the fire-rated ceiling
	Solution: This is completely unacceptable and must be fixed immediately.
	In the medium-term, both boys’ and girls’ toilets should be refurbished. One option is to put in walls separating the toilet facilities from the cloakroom facilities. The current entrance doors could then be removed, making the space easier for teache...
	Problem 3: The downstairs communal area is very noisy at break-time. Communal areas can be noisy during lesson changeover
	Solution: Provide carpeting to dampen noise bouncing off hard surfaces. Consider installing sound absorbing panels. The purpose is to make a calmer, more pleasant environment for learners.
	Problem 4: There is no designated quiet space for students to use during break-time
	Solution: Some students commented that there is no quiet space for them to use during break-time. This came particularly from younger learners and some of the girls I spoke to. Provide a dedicated quiet space where students can go at break-time if the...
	Problem 5: Some students have complained about the condition of the water fountain
	Solution: Assess the cleanliness of the water fountain. Clean if necessary. Replace if necessary.
	Problem 6: The staff room is in need of some TLC
	Solution: Ask staff what they would like from a refurbishment. Refurbish the staff room so it is lighter, brighter and more congenial. Provide filter coffee as per IJS&CE. Provide free tea, coffee, milk and sugar through the week, and biscuits on a Fr...
	Problem 7: Classrooms and communal areas could include a greater range and variety of displays, particularly focussing on learning, student achievements and engagement with the wider community
	Solution: Give classroom teachers time in which to create new displays for their classrooms with support from LSAs. Task the school council with coming up with ideas for new displays and then putting these into action. Create a year group or tutor gro...
	Problem 8: Lockers should be provided for all learners
	Solution: Many students I spoke to said they would like lockers. As I understand it, lockers are currently only provided for Year 11. I was told there used to be lockers for all students, but that these were removed due to graffiti. If true, this is n...
	Buy new lockers for all learners in Years 7-10. Place these in easily-accessible, easy-to-view communal areas where it will be difficult for any graffiti to be done.
	Pastoral

	N.B. See safeguarding note at the beginning of this report
	Problem 1: Students feel there is a problem with bullying in the school
	Solution: This must be addressed immediately.
	Anti-bullying policies need to be reviewed and compared to best practice at IJS&CE and in UK secondary schools. For support on this, use The Key for School Leaders online service.
	A whole-school student survey should be conducted to assess overall learner perceptions of bullying. This should be supplemented by pastoral leaders meeting with groups of learners from each year group to gauge perceptions and experiences.
	Assemblies should be used to communicate the school’s anti-bullying policy and to ensure students know how to report bullying, what actions will be taken, and in what timescale.
	There must be a consistent approach to anti-bullying across the school. Teachers must know who they should report allegations and concerns to and what actions have been taken after reporting.
	Once an allegation has been made or bullying reported by a child, action must be taken as soon as possible. There are no excuses for delay.
	Any bullying that takes place in the school must have consequences for the child who has done the bullying. These consequences must be applied consistently and must be seen to be applied. Parents should be involved and the child who has committed the ...
	Problem 2: Not all students feel safe at the school
	Solution: See solution to Problem 1.
	Problem 3: Some students feel concerns around bullying are either ignored or not acted on
	Solution: See solution to Problem 1.
	Problem 4: Some students feel key members of staff are not approachable, making it harder for them to raise concerns
	Solution: See solution to Problem 1
	Ensure all students know they can report any concerns they have, or any incidents they have witnessed or which have happened to them, to any member of staff and that the member of staff has a duty to ensure such information is passed to pastoral and s...
	Pastoral and senior staff should go out of their way to demonstrate that when concerns are raised or when incidents occur, they are dealt with fairly, consistently and promptly. Emphasising this will help reassure students that they are listened to an...
	Problem 5: There is no clear student voice mechanism, other than the school council, to gain access to student views, experiences and feelings about the school
	Solution: Maintain the school council. Enhance its role by having senior leaders meet with the school council once a term to hear their views. Use the Pupil Attitudes to School and Self (PASS) survey, available from GL Assessment to gauge how learners...
	Give pastoral leaders greater responsibility to work with and support learners under their remit (Key Stage 3 – Years 7, 8 and 9; Key Stage 4 – Years 10 and 11). For example, pastoral leaders could arrange half-termly meetings with randomly selected g...
	Problem 6: There is a lack of clarity over pastoral responsibility for Camp children attending the school but living in Stanley House
	Solution: Clarify who has ultimate responsibility for communicating with parents. My view is that the school must take the lead for any behavioural issues which happen in school, and that Stanley House must take the lead for any behavioural issues whi...
	Pastoral leaders should know who Camp children are in their year groups and should liaise on a regular basis (half-termly; more frequently if behavioural or academic issues require it) with colleagues at Stanley House.
	Pastoral leaders should visit Camp children at Stanley House once a term so they can see what it is like, speak to them in that context, and demonstrate to those children that Stanley House and the school are working together in their best interests.
	Problem 7: There is a group of students whose behaviour does not yet meet the improved standards across the school
	Solution: Identify who these students are and assess whether they have anything in common which might be influencing their behaviour patterns. Put in place individual measures to support these learners to improve their behaviour. For example, report c...
	Problem 8: The aforementioned group of students circumvent the behaviour system, deliberately getting themselves sent to the reflection room
	Solution: Review how the reflection room is working, or not working, for these learners. If necessary, provide alternative curriculum arrangements for these learners. Establish an individualised reward system tied to learner motivations. For example, ...
	Problem 9: Lack of consistency over how abusive incidents towards teachers are followed up
	Solution: Write a policy specifying what will happen. Share with staff, students and parents. Make clear that staff can and should expect to work in an abuse-free environment – just as would be expected in any other workplace. Apply the policy consist...
	Leadership and Management

	Problem 1: Leadership has been ineffective in improving teaching and learning
	Solution: See solutions to Problems in the Teaching and Learning section.
	Problem 2: The headteacher is not accessible to staff
	Solution: Accept and acknowledge that one of the fundamental functions of the headteacher role is to be accessible to all staff. This is even truer in a school of this size.
	Problem 3: The headteacher has not put in place basic systems through which to assess and improve the quality of teaching and learning
	Solution: See solutions to Problems in the Teaching and Learning section.
	Problem 4: The headteacher has not provided clarity on middle management job roles
	Solution: See solutions to Problems in the Teaching and Learning section.
	Clearly define the roles of Curriculum Leader and Pastoral Leader. Communicate these to the post-holders and connect them to the school’s improvement plan.
	Problem 5: The headteacher is not a visible presence in the school during the school day
	Solution: Become a visible presence by:
	o Being in communal areas before school, at break, at the end of lunch and at the end of the day.
	o Wherever possible, assisting teachers in managing communal areas during lesson changeover.
	o Taking the lead on dealing with poor behaviour during and outside of lessons. Model good practice for colleagues.
	o Conducting learning walks.
	Problem 6: The headteacher has not provided/produced/adapted a set of teaching and learning policies
	Solution: See solutions to Problems in Teaching and Learning section.
	Problem 7: The headteacher does not conduct, or allow for, regular assemblies
	Solution: Begin regular assemblies. Use these assemblies to communicate with students, to set the tone, to focus on important and relevant themes, to share information, to reinforce culture and expectations, to celebrate successes. As I understand it,...
	Problem 8: The headteacher has failed to put in place an adequate system for collecting data on student attainment
	Solution: See solutions to Problems in Teaching and Learning section.
	Problem 9: The school is still using National Curriculum levels to record progress at KS3
	Solution: This needs to be junked as soon as possible. National Curriculum levels were scrapped in the UK in 2014. IJS&CE had made a successful transition. Their model should be adapted for use at Key Stage 3 (Years 7, 8 and 9).
	Problem 10: Communication with the wider community is patchy
	Solution: Schools are an important part of any community. On the Islands, FICS provides the entirety of secondary education. It needs to communicate with the community on a more regular and consistent basis. I would suggest a termly newsletter outlini...
	Problem 11: There is little evidence of successes being shared, recognised and celebrated (teacher success and student success)
	Solution: See solution to Problem 10.
	Ensure students and staff feel their efforts and successes are recognised.
	Ensure the community hears about all the good things happening at FICS.
	Problem 12: Low expectations from some teachers regarding what students are capable of achieving are not consistently challenged
	Solution: All senior leaders must consistently challenge low expectations. All students at FICS have the capacity to grow, learn and develop. Research has demonstrated time and again how important teacher and student expectations are in terms of achie...
	Students need to see and hear high expectations being modelled by all staff at all times. Repetition will help them to internalise a new set of norms.
	Lesson observations, book scrutiny and learning walks should include as one of the assessment criteria ‘Evidence that high expectations are consistently communicated to all learners.’ If staff do not do this, they should be supported in changing thei...
	Problem 13: Baseline lesson observations were not conducted at the start of the year, despite a large number of new teaching staff
	Solution: See solutions to Problems in Teaching and Learning section.
	It should be an unarguable requirement that whoever is leading the school conducts baseline observations in September, in conjunction with curriculum leaders, to gain a sense of teaching quality. This is particularly important in a school such as this...
	Problem 14: One book scrutiny has been conducted by SLT. No criteria was provided as to what books were being judged against. Feedback was brief and late.
	Solution: See solutions to Problems in Teaching and Learning section.
	Problem 15: The limited lesson observations, work scrutiny and learning walks which have taken place have not included curriculum leaders. This appears to have been a deliberate policy.
	Solution: See solutions to Problems in Teaching and Learning section.
	Problem 16: Leadership focus now appears to be on changing the school day for 2019-2020
	Solution: This is ridiculous. It needs to junked immediately. It takes no account of any of the major issues identified in this review; issues that should have been apparent to the existing headteacher. It will eat up time, resources and appetite for ...
	Problem 17: The pastoral and academic functions of the school are treated as distinct, instead of interlinked
	Solution: Ensure middle leaders (Curriculum Leaders and Pastoral Leaders) meet regularly to discuss pupil progress. This is already starting to happen with regards to Year 11. Ensure all teachers understand that pastoral and academic matters are inter...
	Problem 18: No standard lesson planning pro-forma has been provided
	Solution: Adapt the existing IJS&CE lesson planning pro-forma.
	Problem 19: There is no staff handbook
	Solution: Use the teaching and learning policies which are to be introduced by Easter as the basis for a new staff handbook. Add whatever additional information is deemed appropriate, compare to the IJS&CE handbook, ask the Director to review then, on...
	Problem 20: The staff shared area is poorly organised and maintained
	Solution: In the summer term, review the shared area with other colleagues, create an archive and then create an organised file structure which is simple, easy to access and easy to maintain.
	Problem 21: The PSHE programme is not adequately structured, resourced or delivered
	Solution: Review the PSHE programme. Identify strengths, weaknesses and gaps. Task a member of staff with developing an improved programme and resources. Present this as a developmental opportunity and pay them an appropriate sum for taking on the ext...
	o https://schoolleaders.thekeysupport.com/
	o https://www.pshe-association.org.uk/
	o http://www.sec-ed.co.uk/best-practice/an-effective-pshe-framework/
	o https://www.gov.uk/government/publications/pshe-education-a-review-of-impact-and-effective-practice
	Curriculum

	Problem 1: There is uncertainty over the quality of the curriculum, particularly at KS3
	Solution: A curriculum audit should be conducted assessing what schemes of learning exist, what coverage there is and whether the existing curriculum is fit for purpose. Following this, the senior leadership can engage teaching colleagues in a discuss...
	Problem 2: There doesn’t appear to be a handover process in place allowing teachers who leave to share with new teachers what areas of the curriculum have been covered
	Solution: Create a handover process. Teachers should be expected to produce a precise, detailed overview indicating which areas they have taught to which groups during the course of the year. This can then be passed onto new colleagues before they arr...
	Problem 3: Communication between IJS&CE and FICS around curriculum coverage is patchy
	Solution: Senior leaders at IJS&CE and FICS should get together to compare KS2 and KS3 curriculums. This lays the groundwork for a joined-up approach, improving quality of provision at KS3 and avoiding repetition of content. As I understand it, the de...
	Governance

	Problem 1: The headteacher has little accountability and does not hold others to account
	Solution: Many of the problems noted in this section of the document are basic job functions of the role of headteacher. I have to say that I am shocked at some of the things that have not been done, and some of the ways in which the school is run on ...
	Considering matters from a strategic perspective, it is apparent that this has been allowed to happen. And that it has happened in different ways and to different extents, with different headteachers, over an extended period. For this reason, I believ...
	The senior leadership needs to be accountable to the community. That is, those who have a long-term, vested interest in the success of the school and the success, wellbeing and life chances of the young people who go there. In turn, senior leaders nee...
	Problem 2: The governance system is inadequate and ineffective
	Solution: School managers do not perform a governance function. The role has no impact, as evidenced by the contents of this report. The headteacher is able to operate without proper oversight and is not truly accountable to the community they serve.
	I would suggest a new governance structure, shown in diagram form on the following page. First, appoint an executive headteacher who has operational responsibility for both schools. This person should either be a permanent resident or should make a fi...
	Problem 3: The Director was brought in as an FE specialist, with good reason. They have not been in a position to effectively hold the headteacher of FICS to account
	Solution: The director should use this document to hold the headteacher to account. While the headteacher has not been here during the review process, there are no excuses for the things they have not done, given they have been in post for a year.
	The director should undertake training in the UK covering how to inspect/review secondary provision. In conjunction, they should identify two outstanding secondary schools and arrange to go in to each for a day to shadow the headteacher, talk to senio...
	Suggested Governance/Leadership Structure
	Executive Headteacher
	Senior School Leader -Academic
	Curriculum Leader 1
	Curriculum Leader 2
	Curriculum Leader 3
	Senior School Leader -Pastoral
	KS3 Leader
	KS4 Leader
	Classroom Teachers
	Board of Governors –
	Including Director of Education
	Concluding Thoughts

	On page 18 of the document ‘Falkland Islands Government: The Islands Plan 2018 – 2022’ it states:
	‘During this Assembly we will:
	Commit to providing a consistently high standard of education for children across the Falkland Islands and invest in improvements to match, if not exceed, UK standards’
	Following my review, I can say with confidence that this aim is being achieved when it comes to primary schooling on the Islands. IJS&CE provide excellent education for learners between FS1 and Year 6. There is no question in my mind that this matches...
	The same manifestly can’t be said for secondary provision. This is not at a high standard and it does not match, never mind exceed, standards in the UK. While there are many good things happening at FICS, and pockets of excellence, it is my view that ...
	However, they have been poorly led and instability has become institutionalised. Governance is inadequate and there is no clear sense of how the community is taking control of this matter. The school serves the community but the community must recogni...
	Based on what I have seen at FICS and the evidence I have collected, I do believe that the school has capacity to improve. There have been improvements in behaviour since September, and the new deputy headteacher has led improvements in the short time...
	However, this must not be taken to mean that by making short-term improvements and changing senior leadership all will be well. It may be, for a short time, but then staff will leave and instability will return. This could be a year down the line, two...
	I will finish with a comparison which, for me, sums up the differences between the two schools. The headteacher’s office at IJS&CE contains relevant documentation, is well-organised, reflects the personality of the headteacher and is a professional sp...
	In my view, simply appointing a new headteacher will not change things. It may do for two years, but what then? More of the same; as the past suggests. Wider changes, a new system of governance, and clear, long-term direction from the community itself...
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